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Abstract 
This thesis has been divided into five chapters. The 
first chapter is about the significance and relevance of 
Communicative Language Teaching. In the first chapter of 
the thesis the history of Communicative Language Teaching 
is discussed. Various methods have been discussed. 
Grammar Translation Method is a way of studying a 
language that approaches the language first through details 
of its grammar rules. Grammar is more emphasized in this 
method. In the Reform Movement translation is avoided, 
listening and speaking are more emphasized rather than 
writing. Next, Natural or Direct Method appeared on the 
scene. Grammar is taught inductively. Both listening and 
speaking comprehension are emphasized. Fluency and 
accuracy are the main characteristics of this method. In 
Situation Language Teaching approach the emphasis is on 
vocabulary. Vocabulary is one of the most importan.t aspect 
of foreign language learning. Situations are given to students 
and they are asked to communicate according to that 
situation. In Audiolingual Method language skills are taught 
in the order of listening, speaking, reading and writing. 
Communicative Language Teaching the most widely accepted 
approach appeared in the 1960s as a replacement to the 
earlier structural method, which was called Situational 
Language Teaching. Communicative Language Teaching 
involves an integration of grammatical and functional 
teaching. Communicative competence and linguistic 
competence are very important aspects of this approach. 
The second chapter of the thesis is about theory and 
features of Communicative Language Teaching. In this 
chapter the theory of competence is discussed. 
Communicative Language Teaching paradigm has also been 
discussed in this chapter. The features of Communicative 
Language Teaching by various researchers are discussed in 
this chapter. 
The third chapter is about teacher training programme 
in relation to Communicative Language Teaching. In this 
chapter teaching through various methods is discussed. In 
Grammar Translation Method the main focus is on 
memorization of grammar rules. In Reform Movement 
teachers emphasize spoken language rather than the written 
one. Phonetic training was given in order to establish good 
pronunciation habits. In Natural Method teachers emphasize 
the target language as a medium of instruction rather than 
native language. Everyday vocabulary and sentences are 
taught. In Direct Method teachers were restricted to use 
native language in teaching foreign language. In 
Audiolingual Method repetition, memorization, correct 
pronunciation, stress, rhythm and intonation are under 
focus. It is a teacher-dominated method; trained teachers 
are preferred in this method. In Communicative Language 
Teaching fluency and acceptable language is the primary 
goal. Situations are given to the students and they are 
expected to speak fluently and accurately according to the 
situations. Trained teachers are preferred in this teaching. 
In chapter 4 the analysis of questionnaire and remedial 
measures have been discussed. I prepared three sets of 
questionnaire - one for students of Senior Secondary School, 
the second one for teachers of Senior Secondary School and 
third one for B. Ed. (English) students of Aligarh Muslim 
University. In these questionnaires I asked some general 
questions and some on compulsory English courses. 
Fifth chapter is conclusion. Some suggestions have 
been given for Senior Secondary Level teachers and students. 
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Preface 
This thesis has been divided into five chapters. The 
first chapter is about the significance and relevance of 
Communicative Language Teaching. Communicative 
Language Teaching approach evolved as a prominent 
language teaching method and gradually replaced the 
previous grammar translation and audio-lingual methods. 
Since Dell Hymes first introduced the concept of 
communicative competence in the mid-1960s, many 
researchers have helped develop theories and practices of 
Communicative Language Teaching approach {Hymes 1971, 
Canale 1983, Richards and Rodgers 1986, Brown 1987, 
Nunan 1987 & 1989, Widdowson 1990 and many others). 
Chomsky maintains that underlying the concrete 
language performance, there is an abstract rule system or 
knowledge and this underlying knowledge of the grammar of 
the language by the native speaker constitutes his linguistic 
competence. In H3/mes's view, language is a social and 
cognitive phenomenon; s3Titax and language forms are 
perceived not as autonomous, contextual structures, but 
rather as meaning resources used in particular conventional 
ways and developed through social interaction and 
assimilation of others' speech. Therefore, speakers of a 
language must have more than grammatical competence in 
order to be able to communicate effectively in a language; 
they also need to know how members of a speech community 
use language to accomplish their purposes. 
In the first chapter of this thesis the history of 
Communicative Language Teaching is discussed. Grammar 
Translation Method is a way of studying a language that 
approaches the language first through details of its grammar 
rules. In Grammar Translation method grammar is more 
emphasized. There is memorization of grammatical rules and 
vocabulary. 
In the Reform Movement translation is avoided, 
listening and speaking are more emphasized rather than 
writing. Next, natural or direct method appeared on the 
scene. In this method grammar is taught inductively. Both 
listening and speaking comprehension are emphasized. 
Fluency and accuracy are the main characteristics of this 
method. This method was quite successful. However, this 
method has some drawbacks. 
In Situation Language Teaching approach the emphasis 
is on vocabulary. Vocabulary is one of the most important 
aspect of foreign language learning. Situations are given to 
students and they are asked to communicate according to 
that situation. In Audiolingual method language skills are 
taught in the order of listening, speaking, reading and 
writing. 
Communicative Language Teaching the most widely 
accepted approach appeared in the 1960s as a replacement 
to the earlier structural method, which was called Situational 
Language Teaching. British applied linguists began to call 
into question how theoretical assumptions underlying 
situational language teaching. 
Communicative Language Teaching involves an 
integration of grammatical and functional teaching. 
Communicative competence (i.e. the ability to use the 
linguistic system effectively andappropriately) is very 
important in this approach. The role of learner is active. 
Learners should be effectively communicative. Students are 
expected to interact primarily with each other rather than 
with the teacher. 
Teachers should encourage and facilitate the 
communication process among all participants in the 
classroom. There are many roles of teacher in 
communicative language teaching - organizer, instructor, 
needs analyst, counsellor and group process manager. 
The second chapter of the thesis is about theory and 
features of Communicative Language Teaching. In this 
chapter the theory of competence has been discussed. 
Chomsky focuses on the linguistic theory that enables 
students to produce grammatically correct sentences in 
language. According to Hymes, a person who acquires 
communicative comipetence acquires both knowledge and 
ability for language use. Halliday has developed a powerful 
theory of the functions of language. 
Halliday describes seven basic functions that language 
performs for students to learn their first language. These 
functions have been described as instrumental function, 
regulatory function, interactional function, personal function, 
heuristic function, imaginative function and representational 
function. There are four dimensions of communicative 
competence such as grammatical competence or linguistic 
competence - an understanding of the social context in which 
communication takes place, discourse competence refers to 
the interpretation of individual message elements in terms of 
their interconnectedness and how meaning is represented in 
relationship to the entire discourse of text and strategic 
competence refers to the coping strategies of communication. 
There are three different theoretical views of language. 
The first view is structural view, the view that language is a 
system of structurally related elements for the coding of 
meaning. The second view is the functional view, the view 
that language is a vehicle for the expression of functional 
meaning. The third view of language is the interactional 
view. Language is seen as a tool for the creation and 
maintenance of social relations. 
Commiinicative Language Teaching paradigm has also 
been discussed in this chapter. Learners should always 
learn to do something. There should be some exercises by 
which students explore their ideas according to the given 
situation. Only by predicting they can learn to communicate. 
One can make mistakes in the process of learning. 
Practising and communicating regularly in the social circles 
could remove mistakes. 
Many researchers such as WiUiam Littlewood, 
Finochiaro, Brumfit, Greetha Nagraj and many others 
discuss the features of Communicative Language Teaching. 
All of them emphasize that effective communication is 
necessary, and communicative competence is the desired 
goal (i.e. the ability to use the linguistic system effectively 
and appropriately). The individual through trial and error 
creates language. In Communicative Language Teaching the 
learner has to engage with more than one language item^ 
that are required for problem solving activities at the same 
time. "Function" instead of "Form" is the organizational unit 
of syllabus design. Fluency rather than accuracy is 
emphasized. The focus is on commiinication rather than 
structure. Learners are motivated by the teachers for 
effective communication and to take part in communicative 
activities. Four skills e.g. listening, speaking, reading and 
writing are very important in Communicative Language 
Teaching but reading and speaking are emphasized in this 
approach. 
The third chapter is about teacher training programme 
in relation to Communicative Language Teaching. In this 
chapter teaching through various methods is discussed. In 
Grammar Translation Method the main focus is on 
memori2:ation of grammar rules. The medium of instruction 
was students' native language. 
In Reform Movement teachers emphasize spoken 
language rather than the written one. Phonetic training was 
given in order to establish good pronunciation habits. It was 
an inductive approach to the teaching of grammar. 
Phonetics enables teachers to pronounce the language 
accurately. In natural method teachers emphasize the target 
language as a mediimi of instruction rather than native 
language. Oral comm^unication is focused. Everyday 
vocabulary and sentences are taught. In direct method 
teachers were restricted to use native language in teaching 
foreign language. 
In Audiolingual met±iod repetition, memorization, 
correct pronunciation, stress, rhythm and intonation are 
under focus. It is a teacher dominated method; trained 
teachers are preferred in this method. The teacher must 
keep the learners attentive by varying drills and tasks and 
choosing relevant situations in order to practise structures. 
Teaching in Communicative Language Teaching has 
been discussed. In this teaching fluency and acceptable 
language is the primary goal. Situations are given to the 
students and they are expected to speak fluently and 
accurately according to the situations. Teachers help 
learners in a way that they motivate them to work with the 
language. Trained teachers are preferred in this teaching. 
Some teachers are more successful than others. Trained 
teachers know what should be the teaching method and how 
to apply it in teaching. The ultimate aim of teacher 
education is to produce an effective teacher. 
In chapter 4 the analysis of questionnaire and remedial 
measures have been discussed. I prepared three sets of 
questionnaire - one for students of Senior Secondary School, 
the second one for teachers of Senior Secondary School and 
third one for B. Eki. (English) students of Aligarh Muslim 
University. In these questionnaires I asked some general 
questions and some on compulsory English courses. 
Students said that the present compulsoiy English 
course improve their communicative proficiency level in 
English. Some teachers have given suggestions to improve 
the course content. They hold that more literature pieces 
should be included. Moreover, there should be more 
teaching practice at the Senior Secondary Level (+2). Group 
seminars such as dialogue, story writing, and description of 
facts should be conducted in communicative classrooms. 
The questionnaire of B. Ed. (English) students at 
Aligarh Muslim University is about whether the present 
syllabus of B. Eki. (English) fulfils the needs of trainees as 
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future teachers of English in schools. They said that the 
present syllabus helps them much in the teaching of English. 
It trains them in teaching grammar, literature and acquiring 
techniques of teaching. 
I conclude my thesis work with some su^es t ions for 
both teachers and students. A teacher plays a very 
important role in a student's life. Some students have their 
favourite teachers and they think some teachers are more 
successful than others. Teachers should maintain friendly 
atmosphere in the classroom so that students could share 
their views on the present topic. Teachers should ensure 
that all the students in the classroom are attentive, taking 
part in the classroom activities. They should give them 
group work so that weak students also participate actively in 
communicative classroom. They should ask questions 
frequently and make sure every student follows whatever 
they teach. Grammatical concepts should be very clear to all 
students. They should not be very strict, but forceful. 
Chapter 1 
COMMUNICATIVE LANGUAGE TEACHING: 
SIGNIFICANCE AND RELEVANCE 
Communicative Language Teaching: 
Significance and Relevance 
For studying the history of Communicative Language 
Teaching we must take into account the histoty of 
language teaching methods. It is true to say that 
throughout history foreign language has always been an 
important and practical concern. Today English is the 
world's most widely studied foreign language. It has a 
very important role in our day-to-day life. By the 
nineteenth century, the approach to foreign language 
teaching based on the study of Latin had become the 
standard way of study of foreign languages in schools. 
The initial approach towards foreign language 
teaching came to be known as the Grammar Translation 
Method. As the name suggests that grammar was more 
em^phasized in this method. 
14 
The main characteristics of the Grammar Translation 
Method as pointed out by Geetha Nagraj are: 
1. Grammar is taught prescriptively through 
the presentation and study of rules. 
2. Practice is provided through translation 
exercises from the mother tongue to the 
target language and vice - versa. 
3. A distinctive feature of this method is that 
it focuses on translating the sentence. 
4. Accuracy is given great importance. The 
learner is required to attain high 
standards in translation. 
5. Vocabulary is taught through bilingual 
word lists with reference to dictionaries 
and memorization of words and their 
meanings. 
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6. The method focuses primarily on the 
skills of reading and writing, with little 
emphasis on listening or speaking. 
7. The mother tongue of the learner is used 
to explain new items and make 
comparisons with their equivalents in the 
target language, i 
There is much memorization of rules in this method. 
This resulted in the type of grammar translation courses 
remembered with distaste by thousand of school learners, 
for whom foreign language learning meant a tedious 
experience of memorizing an endless list of unusable 
grammar rules and vocabulary. It is a method for which 
there is no theory. In the mid - nineteenth centiiry 
opposition to the Grammar Translation Method gradually 
developed. Increased opportunities for communication 
among Europeans created a dem.and for oral proficiency in 
foreign languages. The French scholar, F. Gouin (1831-
1896) is perhaps the best known of these mid - nineteenth 
century reformers. Gouin developed an approach to 
teaching a foreign language based on his observations of 
children's use of language. His method used situation 
and themes as ways of organizing and presenting oral 
language. Educators recognized the need for speaking 
proficiency rather than reading comprehension grammar, 
or literary appreciation as the goal for forei^ language 
programs. 
In Germany the prominent scholar, Wilhelm Victor 
(1850-1918) used linguistic theory to justify his views on 
language teaching. Victor, Sweet and other reformers in 
the nineteenth century shared many beliefs about the 
principles on which a new approach to teaching foreign 
language should be based. In general, the reformers 
believed that 
1. the spoken language is primary and 
that this should be reflected in an oral 
based methodology; 
2. the findings of phonetics should be 
applied to teaching and to teacher 
training; 
3. learners should hear the language first, 
before seeing it in the written form. 
4. words should be presented in sentences 
and sentence should be practised in 
meaningful contexts and not to be taught 
as isolated, disconnected elements; 
5. the rules of grammar should be taught 
only after students have practised 
grammar points in contexts that is, 
grammar should be taught inductively; 
6. translation should be avoided, although 
the mother tongue could be used in order 
to explain new words or to check 
comprehension. ^  
This reform movement was termed as natural 
method and ultimately led to the development known as 
direct method. 
Sauveur and other believers in the Natural Method 
argue that a foreign language could be taught without 
translation or the use of the learner's native tongue, if 
meaning was conveyed directiy through demonstration 
and action. 
Enthusiastic supporters of the Direct Method 
introduced it in France and Germany. In practice it stood 
for the following principles and procedures: 
1. Classroom instruction was conducted 
exclusively in the target language. 
2. Only everyday vocabulary and 
sentences were taught. 
3. Oral communication skills were built up 
in a carefully graded progression 
organized around question and answer 
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exchanges between teachers and 
students in small intensive classes. 
4. Grammar was taught inductively. 
5. New teaching points were introduced 
orally. 
6. Concrete vocabulary was taught 
through demonstration, objects and 
pictures, abstract vocabulary was 
taught through the association of ideas. 
7. Both speech and listening 
comprehension were taught. 
8. Correct pronunciation and grammar 
were emphasized-^ 
The direct method was markedly successful. It 
overemphasized and distorted the similarities between 
naturalistic first language learning and classroom foreign 
language learning and failed to consider the practical 
realities of the classroom. The direct method appeared to 
have several drawbacks. First, it required teachers who 
were native speakers or who had native like fluency in the 
20 
foreign language. It was largely dependent on the 
teacher's skill, rather than on a text book, and not all 
teachers were proficient enough in the foreign language as 
to adhere to the principles of method. 
Situational Language Teaching is also called oral 
approach. The beginning of this approach was in 1920s 
and 1930s. Harold Palmer and A. S. Hornby, are the most 
prominent figures in British twentieth century language 
teaching. The first aspect of this approach was the role of 
vocabulary. Vocabulary is one of the most important 
aspects of foreign language learning. Another influence 
was the increased emphasis on reading skills. Vocabulary 
was seen as an essential component of reading 
proficiency. This led to the development of principles of 
vocabulary control, which were to have a major practical 
impact on the teaching of English in the following decades. 
Harold Palmer, Michael West and other specialists 
produced a guide to the English vocabulary needed for 
teaching English as a foreign language. Palmer's view of 
grammar is very different from the abstract model of 
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grammar seen in the Grammar Translation Method, which 
was based on the assumption that one universal logic 
formed the basis of all l angu^es and that the teacher's 
responsibility was to show how each category of the 
universal grammar was to be expressed in the foreign 
language. 
The main characteristics of this approach as outlined by 
Geetha Nagraj are as follows: 
1. Speech is the basis of language 
teaching - new language items and 
vocabulary items are presented orally 
before they are presented in the 
written form. 
2. The language items that are commonly 
used by native speakers in their day-
to-day language are selected for 
teaching. 
3. The items are also graded according to 
their usefulness, frequency and 
teachability. 
0 0 
4. The language items thus selected are 
presented and practiced in meaningful 
situations. 
5. Vocabulary items are selected with 
reference to the general service list. 
6. Reading and writing are based on 
items which have already been 
introduced and practised orally.'^ 
In Situational Language Teaching the fourth 
principle was the key feature of the approach. The theory 
that knowledge of structures must be linked to situations 
in which they could be used gave rise to the Situational 
Language Teaching. One of its distinctive features is that 
the learner is expected to apply the language learnt in a 
classroom to situations outside the classroom. Accuracy 
in both pronunciation and grammar is regarded as crucial 
and errors arc to be avoided at all cost. A structural 
syllabus is a list of the basic structure and sentence 
patterns of English, arranged according to their order of 
presentation. The learner is required to listen and to 
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repeat what the teacher says and to respond to questions 
and commands. The teacher is expected to be a skilful 
manipulator, using questions, commands and other clues 
to elicit correct sentences from learners. 
The theory that knowledge of structure must be 
linked to situations in which they could be used gave 
Situational Language Teaching one of its distinctive 
features. The British linguists such as J . R. Firth and M. 
A. K. Halliday developed such views of language in which 
meaning, context and situations were given a prominent 
place. 
Situational Language Teaching adopts an inductive 
approach to the teaching of grammar. The meaning of 
words or structures is not to be provided through 
explanation in either the native tongue or the target 
language but is to be induced from the way the form is 
used in a situation. 
The emergence of the Audiolingual Method resulted 
from the increased attention given to foreign language 
24 
teaching in the United States towards the end of 1950s. 
The combination of structural linguistic theory, 
contrastive analysis, aural - oral procedures and 
behaviorist psychology led to the Audiolingual Method. 
Audiolingual Method is characterized by a more 
practical interest in language study. As linguists 
discovered new sound types and new patterns of linguistic 
invention and organization, a new interest in phonetics, 
phonology, morphology and syntax developed. Language 
was viewed as a system of structurally related elements for 
the encoding of meaning: the elements being phonemes, 
morphemes, word structures and sentence types. 
Learning a language, it was assumed, entails 
mastering the elements or building blocks of the language 
and learning the rules by which these elements are 
combined, from phoneme to morpheme from word to 
phrase to sentence. The phonological and grammatical 
systems of the language constitute the organization of 
language and by implication the units of production and 
comprehension. 
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Oral proficiency is equated with accurate 
pronunciation and grammar and the ability to respond 
quickly and accurately in speech situations. The teaching 
of listening comprehension, pronunciation, gram^mar and 
vocabulary, are all related to development of oral fluency. 
Reading and writing skill may be taught, but they are 
dependent upon prior oral skill. 
AudioUngualism is a linguistic, or structure based 
approach to language teaching. The language skills are 
taught in the order of listening, speaking, reading and 
writing. Listening is viewed largely as training in aural 
discrimination of basic sound patterns. When reading 
and writing are introduced, students are taught to read 
and write what they have already learned to say orally. 
According to Finocchioaro and Brumfit (1983) the 
following are some major distinctive features of the 
Audiolingual Method: 
1. Attends to structure and form more 
than meaning. 
">(^ 
2. Demands memorization of 
structure-based dialogues. 
3. Language items are not necessarily 
contextualized. 
4. Language learning consists in 
learning structures, sounds or 
words. 
5. Mastery, or "over-learning^ is 
sought. 
6. Drilling is a central technique. 
7. Native speaker like pronunciation is 
sought. 
8. Grammatical explanation is 
avoided. 
9. Communicative activities only come 
after a long process of rigid drills 
and exercises. 
10. The use of the student's native 
language is forbidden. 
11. Translation is forbidden at early 
levels. 
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12. Reading and writing are deferred till 
speech is mastered. 
13. The target linguistic system will be 
learned through the over - teaching 
of the patterns of the system. 
14. Linguistic competence is the desired 
goal. 
15. Varieties of language are recognized 
but not emphasized. 
16. The sequence of units is determined 
solely by principles of linguistic 
complexity. 
17. The teacher controls the learners and 
prevents them for doing anything 
that conflicts with the theory. 
18. 'Language is habit* so errors must be 
prevented at all cost. 
19. Accuracy, in terms of formal 
correctness, is the primary goal. 
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20. Students are expected to interact 
with the language system, embodied 
in machines or controlled materials. 
21 . The teacher is expected to specify the 
language that students are to use. 
22. Intrinsic motivation wiU spring from 
an interest in the structure of the 
language.^ 
There are many similarities between Situational Language 
Teaching and Audiolingualism. 
Communicative Language Teaching began in Britain 
in 1960s as a replacement to earlier Structural Method, 
and was called Situational Language Teaching. There are 
many people in the field of foreign language teaching, 
especially in Britain and Europe who feel that their ideas 
and their work contribute to the general aim of making 
language teaching more communicative. 
Communicative Language Teaching makes 
use of real-life situations that necessiate 
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communication. The teacher sets up a 
situation that students are likely to 
encounter in real life. Unlike the 
audiolingual method of language teaching, 
which relies on repetition and drills, the 
communicative approach can leave 
students in suspense as to the outcome of 
a class exercise, which will be according to 
their reaction and responses. The real-life 
simulation change from day to day 
students' motivation to learn comes from 
their desire to communicate in meaningful 
ways about meaningful topics.^ 
It is a truism that language is a system of rules. 
Language is now generally seen as a dynamic resource for 
the creation of meaning. There is a need to distinguish 
between appreciating various grammatical rules and being 
able to use rules effectively and appropriately when 
communicating. 
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In mid-1970s language teaching was dominated by 
oral-aural (audio-lingual) method. The American Linguist, 
Noam Chomsky in his classic book Syntactic Structures 
(1957) demonstrated that the current standard structural 
theories of language were incapable of accounting for the 
fundamental characteristics of language and the creativity 
and uniqueness of individual sentences. Much has been 
written and said about Communicative Language 
Teaching, and it is something of a misnomer to talk about 
the communicative approach, as there is a family of 
approaches, each member of which claims to be 
communicative. It is sometimes claimed that 
Communicative Language Teaching should attempt to 
create in the classroom condition, which exists in natural 
language learning, and consider its relevance for 
communicative language teacher. A perennial criticism of 
Communicative Language Teaching is that it produces 
fluent but inaccurate learners in the same way that 
natural language learning may lead to fossilization in 
pidgin (a simplified form of English). 
Hughes considers this problem and concludes: 
A teaching method which generated the 
pidgin like language of the early stages of 
natural language learning need to be 
disallowed on the grounds that errors 
would become established and prove 
impossible to eradicate. There are good 
reasons for making the foreign language-
learning task more like which is faced by 
the untutored second language learner.'^ 
The last ten years have seen an enormous increase 
in the level of empirical research in language learning. 
The assertion is frequently made that the most people who 
learn a second language successfully are not taught, while 
most people who are taught a foreign language fail to learn 
it successfully. Whatever is the truth of this and the claim 
seems never to be sustained or refuted, it does raise the 
question of what is meant by successful learning. 
•^1 
In the context of Communicative Language Teaching, 
success presumably means something like having 
developed the ability of perform adequately the 
communicative tasks, productive or receptive, in speech or 
in vmting for which the language is needed. 
Margie S. Berns, an expert in the field of Communicative 
Language Teaching, while in explaining Firth's views 
remarks: 
Language is interaction; it is an 
interpersonal activity and has a clear 
relationship with a society. In this light, 
language study has to look at the use 
(function) of language in context, both its 
linguistic context (what is uttered before 
and after a given piece of discourse) and 
its social and situational context (who is 
speaking, what their social roles are, why 
they have come together to speak).^ 
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Broadly speaking, let us ascertain what is involved is 
a shift of the focus of attention from the grammatical to 
communicative properties of the language. We take the 
view that difficulties which the students encounter arise 
not so much from a defective knowledge of the system of 
English, but from unfamiHarity with English use, and 
consequently their needs cannot be met by a course which 
simply provides further practice in the composition of 
sentences, but only by one which develops a knowledge 
how students are used in the performance of different 
communicative acts. 
The activities that involve real communication 
promote learning and the activities in which language is 
used for canying out meaningful tasks promote learning 
and the language that is meaningful to the leaner 
promotes learning. 
The American Sociolinguist Dell Hymes carried out 
research in the functional, notional syllabus with the 
concept of commuaicative competence. In 
transformational generative grammar, sentences were said 
to be grammatical with regard to competence and 
acceptable with regard to performance but Hymes (1972) 
maintained, 
that a sentence must also be appropriate 
in relation to the context in which it is 
used and that the speaker of language 
should have communicative competence, a 
knowledge of appropriacy as they have 
linguistic competence, a knowledge of 
grammar.^ 
In 1957 Chomsky's Syntactic Structures brought 
about a complete change in the linguistic philosophy. 
Chomsky introduced two important distinctions: 
competence versus performance and deep structure 
versus surface structure. For Chomsky, grammar is a 
reproduction of what is there in the human mind in the 
form of the rules of linguistic competence. The focus of 
grammar is, thus, not the linguistic structure but human 
mind itself. Communicative competence thus includes the 
ability to use linguistic forms to perform communicative 
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acts, and to understand the communicative functions of 
utterances. The focus is on the use of utterance in 
communicative acts, not the utterance alone. 
The functional notional syllabus: 
The notional - functional was developed 
for a specific purpose, with a specific need 
in mind. Learning units were arranged in 
terms of function and meanings. The 
notional - functional syllabus is based on 
meaning rather than on grammar or 
structure. ^ ^ 
To understand the nature of the manifestation of 
communicative approach, the Functional Notional 
syllabus, we should first examine David Wilkins's 
pioneering work Notional Syllabuses (1976). The work 
opens with a critique of the two types of syllabus then 
currently in use - the grammatical and the situational: 
The grammatical syllabus is the one in 
which the different parts of language are 
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taught separately and step-by-step so that 
the acquisition is a process of gradual 
accumulation of the parts until the whole 
structure of the language has been built 
up. Language learning is not complete 
when the content of a grammatical 
syllabus has been mastered: learning 
grammatical form does not guarantee the 
learning of grammatical meaning and to 
describe the grammatical form of a 
sentence does not account for the way it is 
used as an utterance. ^ ^ 
After his critique of grammatical and situation 
syllabuses, Wilkins goes on to discuss the notional 
syllabus. Its starting point is the desired communicative 
capacity: 
It does not ask how speakers of the 
language express themselves but what it is 
they communicate through language. It is 
organized in terms of the content rather 
than the form of the language. ^ ^ 
So if Communicative Language Teaching is not to be 
functional, what is it to be? What are the 'essentials' of 
communicative curriculum? Obviously the answer to 
these questions is closely linked to the way Breen and 
Candlin envisage Communication Language Learning. 
They say: 
Learning how to communicate as a 
member of a particular socio-cultural 
group; therefore the social conventions 
governing language form and behaviour 
within the group are central to the process 
of language learning. But the social 
conventions are not fixed. ^ ^ 
These conventions are subject to variations while 
they are being used. In exploring shared knowledge, 
participants wiU be modifying that knowledge. They 
typically exploit tension between the conventions that are 
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established and tJie opportunity to modify these 
conventions for their particular communicative purposes. 
Com^municating is not merely a matter of following 
conventions but also of negotiating through and about the 
conventions themselves. 
For this reason a communicative curriculum will 
specify its purposes not only in terms of a particular target 
repertoire based on a socio-linguistic analysis of the target 
situation, but in terms of the target competence which will 
underline and generate such a repertoire; essential to this 
target competence are the communicative abilities of 
interpretation, expression and negotiation. 
Littlewood summarizes four broad domains of skill 
that make up a person's communicative competence and 
which must be recognised in foreign language teaching: 
The learner must attain as high a degree 
as possible of linguistic competence. He 
must develop skills in manipulating the 
linguistic system, to the point where he 
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can use it spontaneously and flexibly in 
order to express his intended message. 
The learner must distinguish between the 
forms, which he has mastered as part of 
his linguistic competence, and the 
communicative functions that they 
perform. In other words, items mastered 
as part of a linguistic system must also be 
understood as part of a communicative 
system. 
The learner must develop skills and 
strategies for using language* to 
comimunicate meanings as effectively as 
possible in concrete situations. He m.ust 
learn to use feedback in order to judge his 
success, and if necessary remedy failure 
by using different languages. 
The learner must become aware of the 
social meaning of language forms. For 
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many learners, this may not entail the 
ability to vary their own speech to suit 
different social circumstances, but rather 
the ability to use generally acceptable 
forms and avoid potentially offensive 
ones,^ "^ 
It might be said, however, that the contextualization 
of language items by presenting them in a situational 
setting in the classroom does provide for the 
communicative function of language. We need to draw a 
careful distinction between the two different kinds of 
meaning. 
One kind of meaning is that which language itemis 
have as elements of the language system, and the other is 
that which they have when they are actually put to use in 
acts of communication. We can call the first kind of 
meaning "signification" and the second kind "value". 
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Outstanding Features of Communicative Languge 
Teaching; 
There are many features of Communicative Language 
Teaching. Here are some important outstanding features 
of Communicative Language Teaching, 
Syllabus; 
A syllabus is an instrument to be used to 
coordinate all these aspects of language 
teaching. As such, it should not be rigid 
but flexible; not closed, but open ended; 
and not static, but subject to constant 
revision as a result of feedback from the 
classroom. ^^  
The discussion on syllabus models in 
Communicative Language Teaching has been extensive. 
Wilkins's Notional Syllabus, which specifies the semantic-
grammatical categories and the categories of 
communicative function that learners need to express, 
were described. 
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Widdowson (1979) argued that 
notional functional categories provide only 
very partial and imprecise description of 
certain semantic and pragmatic rules, 
which are used for reference when people 
interact. They teU us nothing about the 
procedure people employ in the application 
of these rules when they are actually 
engaged in communicative activity. If we 
are to adopt a communicative approach to 
which takes as its primary purpose the 
development of the ability to do things 
with language then it is discourse, which 
must be at the center of our attention. ^^  
The syllabus should be task-based, interactional and 
learner - generated. Syllabus design deals with the 
selection and grading the content. Concrete situations 
should be given into syllabus. Some designers of 
communicative syllabuses have also considered task 
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specification and task organization as the appropriate 
criterion for syllabus design, 
Prabhu says (1983): 
The only form of syllabus which is 
compatible with and can support 
communicative teaching seems to be a 
purely procedural one - which lists in 
more or less detail, the types of tasks to be 
attempted in the classroom and suggests 
an order of complexity for tasks of the 
same kind.^ "^ 
Syllabus designers are more likely to take a long - term 
prospective, setting out plans for semesters and years. 
Teachers and materials writers more often do their 
detailed planning in relation to lessons and units of work. 
The syllabus specifications as traditionally conceived (i.e. 
list of content) as being of most value as checklists and 
framework, which can provide coherence and continuity to 
the course design and materials development process. 
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The syllabus specifies sets of grammatical, phonological, 
lexical, functional and notional items to be covered. 
Types of Learning and Teaching Activities in 
Comnmnicative Language Teaching: 
There are many exercises and activities compatible 
with communicative approach. These activities enable 
learners to attain communicative objectives. They help 
learners interact as in sharing information. The teacher 
creates the situations so that learners have to overcome 
an information gap or solve a problem. The learner's focus 
is more on language forms to be learnt than on the 
meaning to be communicated. 
According to Johnson (1982), 
These attempts take many forms. Wright 
(1976) achieves it by showing out of focus 
slides, which the students attend to 
identify. Byrne (1978) provides incomplete 
plans and diagrams, which students have 
to complete by asking for information. 
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Allwright (1977) places a screen between 
students and gets one to place objects in a 
certain pattern: this pattern is then 
commiinicated to students behind the 
screen. Geddes and Sturtridge (1979) 
develop "jigsaw^ listening in which 
students listen to different taped material 
and then communicate their content to 
others in the class. Most of these 
techniques operate by providing 
information some and withholding it from 
others. ^^  
There are communicative activities, which are used 
in the classroom. Little wood summarijzes them under four 
headings such as "Whole task practice", which means 
practice in the total skill. For example, learning to swim, 
it involves aU the attempts to swim. Whole task practice 
in the classroom contains various kinds of communicative 
activities which learners use according to their level of 
ability. 
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Improve motivation: In communication classroom the 
learners' main aim to improve their communication skills 
rather than a structural system. They should be 
motivated for communication by giving some relevant 
situation. Natural learning: Natural learning is very 
important as it comes from the inside of learner. Many 
aspects of language learning can take place only through 
natural process when learners use language for 
communication. 
To create a context, which supports learning, mostly 
learners learn communication by the context. The 
environment plays an important role in language learning. 
The environment should create for the language-learning 
classroom. 
Littlewood describes thus the learner- directed activity: 
The teacher can test a group's initial 
response to undirected activity by 
introducing it initially in small doses, 
which he can increase gradually as the 
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learners develop more confidence and 
independence. 
At first the teacher must m.ake specially 
sure that learners understand what they 
are require to do in an activity. He can 
demonstrate it himself with mem.bers of 
class. 
The teacher may begin by selecting 
activities, which make comparatively light 
demands on the learners' linguistic and 
creative abilities. ^^  
Littlewood (1981) distinguishes 'Afunctional 
communicative activities" and "social interaction activities" 
as major activity types in Communicative Language 
Teaching. Functional communicative activities include 
such tasks as learners are comparing sets of pictures and 
noting similarities and differences; working out a likely 
sequence of events in a set of pictures; discovering 
missing features in a map or picture; one learner 
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communicating behind a screen to another learner and 
giving instruction on how to draw a picture or shape, or 
how to complete a map; following directions; and solving 
problems from shared clues. 
Social interaction activities include conversation and 
discussion sessions, dialogues, role-plays, simulations 
skits, improvisation and debates. 
The Role of Learner in Communicative Language 
Teaching: 
There is an important role of learner in 
Communicative Language Teaching. The emphasis in 
Communicative Language Teaching on the processes of 
communication rather than mastery of language forms 
lead, to different roles for learners from those found in 
more traditional second language classrooms. 
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Breen and Candlin describe the learner's role within 
Communicative Language Teaching in the following 
terms: 
The role of learner as negotiator between 
the self, the learning processes and the 
object of learning - emerges from and 
interacts with role of joint negotiator 
withiQ the group and within the classroom 
procedure and activities, which the group 
undertakes. The implication for the 
learner is that he should contribute as 
much as he gains, and thereby learn in an 
interdependent way.^° 
The most successful learners are not necessarily 
those to whom a language comes very easily; these are 
some characteristics of motivated learners: 
1. The learner is willing to tackle tasks and challenges, 
and has confidence in his or her success. 
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2. The learner finds it is important to success in 
learning in order to maintain and promote his or 
her own self-image. 
3. The learner has a need to achieve to overcome 
difficulties and succeed in what he or she sets out 
to do. 
4. The learner is ambitious, goes for demanding 
challenges, high proficiency, and top grades. 
5. The learner is aware of the goals of learning, or of 
specific learning activities, and directs his or her 
efforts towards achieving them. 
6. The learner consistently invests a high level of 
efforts in learning, and is not discouraged by 
setbacks or apparent lack of progress. 
7. The learner is not disturbed or frustrated by a 
situation involving a temporary lack of 
understanding or confusion; he or she can live with 
these patiently, in the confidence that 
understanding will come later. 
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Learners are asked to imagine themselves in a 
situation, which could occur outside the classroom. They 
are asked to adopt a specific role in this situation. They 
are asked to behave as if the situation really existed, in 
accordance with their roles. 
The Role of Teacher in Communicative Language 
Teaching: 
There are many roles for teacher in communicative 
language teaching, the importance of particular roles 
being determined by the view of Communicative Language 
Teaching adopts, Breen and Candlin (1980) describe 
teacher's role thus: 
The teacher has two main roles: the first is 
to facilitate the communication process 
between all participants in the classroom 
and between participants and various 
activities and texts. The second role is to 
act as an independent participant within 
the learning - teaching group. The latter 
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role is closely related to the objectives of 
the first role and arises from it. These 
roles imply a set of secondary roles for the 
teacher; first, as an organizer of resources 
and as a resource himself, second as a 
guide within the classroom procedures 
and activities. A third role for the teacher 
is that of researcher and learner, with 
much to contribute in terms of appropriate 
knowledge and abilities, actual and 
observed experience of the nature of 
learning and organizational capacities, ^i 
The teacher's role in Communicative Language 
Teaching is passive. Learners should be more active than 
the teacher. The teacher should create the situations for 
the learners and ask them to communicate to each other 
according to the situations. The unnecessary intervention 
on the teacher's part may prevent the learners from 
becoming genuinely involved in the commiunicative 
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activities and could prevent the development of their 
communicative skiUs. 
LittleWQOd spells out the teacher's role in communicative 
activities: 
If learners find themselves unable to cope 
with demands of a situation, the teacher 
can offer advice or provide necessary 
language items. If pupils cannot agree on 
any point, he can resolve their 
disagreement. In other words, he is 
available as a source of guidance and help. 
His presence in this capacity may be an 
important psychological support for many 
learners, especially for those who are slow 
to independence. 
While learners are performing, the teacher 
can monitor their strength and weakness. 
Even though he may not intervene at the 
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time, he can use weaknesses as signs of 
learning needs later. 
There may be some occasion when ^the 
teacher decides to exercise a more 
immediate influence over the language 
used. Most obviously, he may need to 
discourage learners from resorting to their 
mother tongue in moments of difficulty. 
He may also decide that a particular error 
is so important that he must correct it at 
once, to prevent it from becoming fixed in 
the learner's speech.^^ 
There are some other roles assumed for the teachers 
such as needs analyst, counselor and group process 
manager. The Communicative Language Teaching, 
teacher assumes a responsibility for determining and 
responding to learner language needs. The teacher should 
know what is an individual's motivation for studying the 
language. Learners have different goals to study English 
language. Some students think it udll be useful in getting 
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a good job. It will help them better understand English 
speaking people and their way of life. One needs a good 
knowledge of English to gain other people's respect etc. 
On the basis of such needs assessment, teachers are 
expected to plan group and individual instruction that 
responds to the learners' needs. Another role is that of 
counselor. The teacher has to take the feedback of the 
learners. 
Communicative Language Teaching procedures often 
require teachers to acquire less teacher - centered 
classroom managements skills. A wide variety of 
materials have been used to support communicative 
approach to language teaching. Material has the primary 
role of promoting communicative language use. 
Numerous textbooks designed to direct and support 
communicative language teaching, A variety of game, 
role-plays, simulations and task-based activities have 
been prepared to support Communicative Language 
Teaching. 
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Communicative Language Teaching: 
Theory and Features 
The term ''Communicative Language Teaching* 
covers a variety of approaches that focus on helping 
learners to communicate meaningfully in the target 
language. Communicative Language Teaching began in 
Britain in 1960s as a replacement to the earlier structural 
method, called Situational Language Teaching. It is the 
most widely accepted approach of language teaching. 
The structural and functional aspects of language 
are characteristic features of communicative language 
teaching. The aim of Communicative Language Teaching 
is to infuse into individuals the ability to create and to 
construct utterances (spoken and written), which have the 
desired social value or purpose. 
The communicative approach to language teaching 
starts with the theory of language as communication. The 
goal of language teaching is to develop "communicative 
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competence". Hjnnes coiaed this term in order to contrast 
a communicative view of competence and Chomsky's 
theory of competence. 
Chomsky said: 
Linguistic theory is concerned primarily 
with an ideal speaker - listener in a 
completely homogenous speech 
community who knows its language 
perfectly and its unaffected by such 
Grammatically irrelevant conditions as 
memory limitation, distraction, shifts of 
attention and interest and errors (random 
or characteristic) in applying his 
knowledge of the language in actual 
performance.' 
For Chomsky, the focus of linguistic theory is to 
characterize the abstract abilities speakers possess that 
enable them to produce grammatically correct sentences 
in a language. Hymes held that such a view of linguistic 
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theory is sterile, that linguistic theory needed to be seen 
as part of a more general theory incorporating 
communication and culture. H3nxies's theory of 
communicative competence is a definition of what a 
speaker needs to know in order to be communicatively 
competent in a speech community. In Hymes's view, a 
person who acquires communicative competence acquires 
both knowledge and ability for language use with respect 
to 
Whether (and to what degree) something is 
formally possible; 
Whether (and to what degree) something is 
feasible by virtue of the means of 
implementation available; 
Whether (and to what degree) something is 
appropriate (adequate, happy, successful 
in relation) to a context in which it is used 
and evaluated; 
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Whether (and to what degree) something is 
in fact done, actually performed, and what 
its doing entails.^ 
This theory of what knowing a language entails offers 
a much more comprehensive view than Chomsky's view of 
competence, which deals primarily with abstract 
grammatical knowledge. Halliday has elaborated a 
powerful theory of the functions of language, which 
complements Hymes's view of communicative competence. 
Halliday describes (1975) seven basic functions that 
language performs for children learning their first language: 
1. the instrum.ental function: using 
language to get things; 
2. the regulatory function: using language to 
control the behaviour of others; 
3. the interactional function; using language 
to create interaction with others; 
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4. the personal function: using language to 
express personal feelings and meanings; 
5. the heuristic function: using language to 
learn and to discover; 
6. the imaginative function: using language 
to create a world of imagination; 
7. the representational function: using 
language to communicate information.^ 
Learning a second language was similarly viewed by 
proponents of Communicative Language Teaching as 
acquiring the linguistic means to perform different kinds 
of functions. 
However, if the information that needs analysis 
would have provided is no longer available, on what basis 
are we going to identify the functions, which are widely 
assumed to be the units employed in organizing 
Communicative Language Teaching? How can we decide 
whether and at what point to teach people to make 
request, ask for permission, complain, express 
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disagreement and so on? If we accept that the notion of 
speech acts (communicative functions) provides a 
fundamental insight into what we are doing when we are 
communicating through language, is it our understanding 
of the implications of this insight that the content of 
language teaching should be predominantly seen as a 
selection from the total inventory of such acts? Would 
such an approach, of which there are certainly examples 
in published materials, be an adequate basis for planning 
the teaching of language to secondary school learners? To 
answer such questions we need to look again at the 
nature of speech act and communication. 
The functional orientation in language teaching 
It 
derives principally from the distinction, originally drawn 
by Austin, between the locutionary and illocutionary 
aspects of the speech act. 
To know a language we need to know what these 
ways of performing are. Having identified the acts that 
need to be performed, we can teach people how to perform 
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t±iem. When we say that there are ways of performing 
illocutionary acts, we are making some claim for 
generalizability so that a sentence having, or perhaps 
containing a certain form will normally be interpreted as 
performing a specific act. 
When people talk of "communicating in a language" 
they tend to think of engaging in conversational 
interaction but if linguistic communication is the 
transmission of messages from a producer to a receiver 
then reading, writing and listening are equally forms of 
communication. Communicative Language Teaching is 
unbiased with regard to the four language activities. All or 
any of them may be presented by means of the 
communicative approach. 
Of course, the emphasis on spoken language is not 
new in language teaching. Audio-visual and Audiolingual 
methods give priority to speech as the major aim of 
language teaching and both embody the belief that spoken 
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form of language must be acquired before written hence 
their designation as oral method. 
A general approach, which seeks to meet this aim, 
may be termed a communicative teaching strategy. A 
communicative technique is one, which stimulates the 
operation of all the essential mental processes, which are 
carried out in the normal use of language, and does so 
under conditions, which resemble those that obtain in 
ordinary communication. In speech, for example, this 
means deciding what information is to be conveyed (or 
what other socially desired act is to be performed) finding 
a syntactically, lexically and phonologically appropriate 
form and uttering it spontaneously and fluently. This 
process is to be carried out under the pressure imposed 
by the need to communicate in real time and by the need 
to focus on the purpose of the communication rather than 
its form. The ability to perform is a matter of selecting 
accurately from the repertoire of language possessed by 
the individual at that stage (lexical, syntactic, and 
phonological rules etc) and carrying out the complex 
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linguistic tasks and sub-tasks involved in acute, temporal 
synchrony. 
A Communicative Language Teaching strategy is 
likely to be successful to the extent, it includes 
communicative techniques of this kind. 
Henry Widdowson presents his view on the 
communicative nature of language. In his book Teaching 
Language As Communication (1978), Widdowson brings 
out the relationship between linguistic systems and their 
commLunicative values in text and discourse. He focuses 
on the comimunicative acts underlying the ability to use 
language for different purposes. A more recent but related 
analysis of communicative competence is found in Canale 
and Swain (1980) in which four dimensions of 
communicative competence are identified: grammatical 
competence, socio-linguistic competence, discourse 
competence and strategic competence. Grammatical 
competence refers to what Chomsky calls linguistic 
competence and what Hymes intends by what is "formally 
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possible". It is the domain of grammatical and lexical 
capacity. Socio-linguistic competence refers to an 
understanding of the social context in which 
communication takes place, including role relationship, 
the shared information of the participants and the 
communicative purpose for their interaction. Discourse 
competence refers to the interpretation of individual 
message elements in terms of their interconnectedness 
and how meaning is represented in relationship to the 
entire discourse of text. Strategic competence refers to the 
coping strategies which communicators employ to initiate, 
terminate, maintain, repair and redirect communication. 
At the level of language theory com.municative 
language teaching has a rich, if somewhat eclectic, 
theoretical base. Some of the characteristics of this 
communicative view of language are as follows: 
1. Language is a system for the 
expression of meaning. 
2. The primary function of language is for 
interaction and communication. 
3. The structure of language reflects its 
functional and communicative uses. 
4. The primary units of language are not 
merely its grammatical structural 
features, but categories of functional 
and communicative meaning as 
exemplified in discourse.'^ 
Language that is meaningful to the learner supports 
the learning process. Learning activities are consequently 
selected according to how well they engage the learner in 
meaningful and authentic language use (rather than 
mechanical practice of language patterns). 
More recent accounts of Communicative Language 
Teaching, however, have attempted to describe theories of 
language learning processes. They are compatible with 
the communicative approach. Savignon (1983) surveys 
second language acquisition research as a source for 
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learning theories and considers the role of linguistics, 
social, cognitive and individual variables in language 
acquisition. Acquisition refers to the unconscious 
development of the target language system or a result of 
using the language for real communication. Learning is 
the conscious representation of grammatical knowledge 
that has resulted from instruction and it cannot lead to 
acquisition. It is acquired system that we call upon to 
create utterances during spontaneous language use. The 
learning system can serve only as monitor of the output of 
the acquired system. Krashen and other second language 
acquisition theorists stress that language learning comes 
about through using language communicatively, rather 
than through practicing language skills. 
Johnson (1984) and Littlewood (1984) consider an 
alternative learning theory, which they regard as 
compatible with Communicative Language Teaching a skill 
learning model of learning. 
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Littlewood elucidates a cognitive and behavioral aspect: 
The cognitive aspect involves the 
intemalisation of plans for creating 
behavioiir. For language use, these plans 
derive mainly from the language system 
they include grammatical rules, 
procedures for selecting vocabulary and 
social conventions governing speech. The 
behavioural aspect involves the 
automation of these plans so that they can 
be converted into fluent performance in 
real time. This occurs mainly through 
practice in converting plans into 
performance.^ 
The essence of Communicative Language Teaching is 
that it concerns itself with learners' purposes in using 
language purposes and uses of language are emphasized, 
rather than knowledge about language. 
Communicative competence was felt to be as 
important as grammatical competence, and socio-
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linguistic and applied linguistic discussion on the context 
of language use, influenced the Communicative Language 
Teaching paradigm in language teaching. This put the 
emphasis further on language meaning and its use, 
appropriacy and fluency, as opposed to the earlier form -
focused objectives of correctness, usage and practice. 
The principal aim is to promote knowledge of the 
language system, to develop the learner's competence by 
means of controlled performance. Essentially what is 
taught by this approach is the ability to compose correct 
sentences. The difficulty is that the ability to compose 
sentences is not the only ability we need to communicate. 
Communication only takes place when we make use 
of sentences to perform a variety of different acts of an 
essentially social nature. This we do not communicate by 
composing sentences, but by using sentences to make 
statements of different kinds, to describe, to record, to 
classify and so on, or to ask questions, make requests or 
give orders. 
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At least three different theoretical views of language 
proficiency explicitly or implicitly inform current 
approaches in language teaching. The first, and the most 
traditional of the three is the structural view, the view that 
language is a system of structurally related elements for 
the coding of meaning. The target of language learning is 
seen to be the mastery of elements of this system, which 
are generally defined in terms of phonological units (e.g. 
phonemes), grammatical units (e.g. clauses, phrases, 
sentences), grammatical operations (e.g. adding, shifting, 
joining, or transforming elements), and lexical items (e.g. 
function words and structure words). 
The second view of language is the functional view, 
the view that language is a vehicle for the expression of 
functional meaning. This theory emphasizes the semantic 
and communicative dimension rather than merely the 
grammatical characteristics of language and leads to a 
specification and organization of language teaching 
content by categories of meaning and function, rather 
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than by elements of structure and grammar. Wilkins's 
Notional Syllabuses (1976) is an attempt to spell out the 
implication of this view of language for syllabus design. A 
notional syllabus would include not only elements of 
grammar and lexis but also specify the topics, notions and 
concepts the learner needs to communicate about. The 
English for specific purposes (ESP) movement likewise 
begins not from a structural theory of language but from a 
functional account of learner needs. 
The third view of language can be called the 
interactional view. It sees language as vehicle for the 
realization of interpersonal relations and for the 
performance of social transaction between individuals. 
Language is seen as a tool for the creation and 
maintenance of social relations. Areas of inquiry being 
drawn on the development of interactional approaches to 
language teaching include interaction analysis, 
conversation analysis and ethno methodology. 
Interactional theories focus on the patterns of move acts, 
negotiation, and interaction found in conversational 
^ ••'^' . - - . -•> 7 7 
exchanges. Language teaching;;content, accordi:^g to this 
view, may be specified and organizeT^ "By^  patterns of 
exchange and interaction or may be left unspecified, to be 
shaped by the inclinations of learners as inter actors. 
A learning theory underl5ring an approach responds to two 
questions: 
(a) what are the psycholinguistic and cognitive processes 
in language learning? (b) What are the conditions that 
need to be met in order for these learning processes to be 
activated? Learning theories associated with a method at 
the level of approach may emphasize either one or both of 
these dimensions. Process-oriented theories build on 
learning process, such as habit formation, induction, 
inferencing, hypothesis testing and generalization. 
Condition-oriented theories emphasize the nature of the 
human and physical context in which language learning 
takes place. 
Stephen D. Krashen's monitor model of second 
language development (1981) is an example of learning 
theory on which a method has been built. Monitor theory 
addresses both the process and condition dimension of 
78 
learning. At tJie level of process, Krashen distinguishes 
between acqmsition and learning. Acquisition refers to 
the natural assimilation of language rules through using 
language for communication. Language refers to the 
formal study of language rules and is a conscious process. 
The Communicative Language Teaching Paradigm: 
The Communicative Language Teaching paradigm 
took off in this period. Its characteristics are many. Keith 
Morrow (1981) lists the principles of Communicative 
Language Teaching as to 
Know what are you doing. 
The whole is more than the som.e of its 
parts. 
The processes are as important as their 
forms. 
To learn it, do it. 
Mistakes are not always mistakes.^ 
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A brief elaboration of these points is necessary. 
Learners should always be learning to do something. 
Every lesson should end with the learner being able to see 
clearly that he is doing something. The focus is on 
relevance for the learner, where learning is seen to a 
purposeful end. Purpose or needs are thus important. 
This is what Communicative Language Teaching claims. 
There is also an emphasis on lying down clear 
communicative activities in teaching, as well as the need 
to focus on language skills. 
Earlier, the structural approach emphasized the 
teaching of discreet units of grammar and of vocabulary 
items, which were graded and built upon, in graded blocks 
year by year. Structural teaching implied mastery 
learning (where one item is mastered before proceeding to 
the next). The communicative approaches however, called 
this a synthetic procedure, which involved the learning of 
forms, rather than of ways and methods of 
comiraunication. 
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The processes are as important as their forms what 
Morrow implies here is the need for practising 
com.munication in the classroom. There should be some 
exercises by which students explore their ideas according 
to the given situations. It is also necessary to choose not 
only the ideas but also be the linguistic form for their 
expression. Controlled exercises and pattern drills do not 
allow students to practise this skill of making appropriate 
choices. If language is used for real purposes, the 
interactional element is of prime importance. What do you 
say in response to someone? What strategies and tactics 
are to be used for effective communication? 
There is no point in learning the correct grammatical 
labels, if they are not used correctly. The emphasis is on 
the learning, then, on problem solving, and on tasks. 
Only by practising you can learn to communicate. This 
means that the organization of tasks is very important. 
Mistakes are all part of the process of learning, 
which is what interlanguage studies also focus on, when it 
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claims that in reading towards the target language 
learners have to go through stages of approximation to the 
target language. 
Earlier, structuralists, who following behaviorist 
principles, said that language forms could result ia the 
learning of wrong language habits, had the focus on 
correct stimuli. 
It is clear that Communicative Language Teaching 
has been influenced by sociolinguistics and applied 
linguistics. Many arguments on grammar teaching 
currently held today, have been influenced by applied 
linguistics. Krashen (1981) for example, posits the 
Monitor Model, in which he distinguishes between 
acquisition and learning. Acquisition is the unconscious 
learning of the grammar of language, whereas learning is 
the conscious imbibing of language rules. Learning 
grammar consciously is useful when the learner uses this 
knowledge as self-check of a monitor on mistakes. 
Krashen also speaks of comprehensible input, which is a 
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concept closely related to the learning process. What does 
a learner bring to the task of learning, and how much of 
what is taught is actually comprehensible to the learner? 
Communicative language teaching questioned the 
teaching of grammar as an end in itself. Its reluctance to 
focus on form based teaching infact has resulted informal 
grammar not being taught in the communication 
classroom. Today, however, grammar teaching has 
comeback to its own again. It has comeback, moreover, in 
a different guise, informed as it is. 
Features of Commmiicative Language Teaching: 
There are many features of Communicative Language 
Teaching. Communicative Language Teaching em.phasizes 
function, rather than form. The chief importance in 
Communicative Language Teaching is of meaning. 
Fluency rather than accuracy is emphasized. In other 
words, transmission of message is more important than 
the way it is put into words. Listening and speaking are 
emphasized. 
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The teacher's overall purpose is to prepare the 
learner for later communicative activity by providing him 
with the necessary linguistic forms and the necessary 
links between forms and meanings. 
Finocchiaro and Brumiit (1983) describe the following 
major distinctive features of communicative language 
teaching: 
1. Meaning is paramount. 
2. Dialogues, if used, center on 
communicative functions and are not 
normally memorize. 
3. Contextualization is a basic premise. 
4. Language learning is learning to 
communicate. 
5. Effective communication is sought. 
6. Drilling may occur, but peripherally. 
7. Comprehensible pronunciation is sought. 
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8. Any device, which helps the learners, is 
accepted, varying according to their age, 
interest, etc. 
9. Attempts to commiinicate may be 
encouraged from the very beginning. 
10. Judicious use of native language is 
accepted wherever feasible. 
11. Translation may be used where students 
need or benefit from it. 
12. Reading and writing can start from the 
first day, if desired. 
13. The target linguistic system will be learnt 
best through the process of struggling to 
comimunicate. 
14. Communicative competence is the 
desired goal (i.e. the ability to use 
linguistic system effectively and 
appropriately). 
15. Linguistic variation is a central concept 
in materials and methodology. 
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16. Sequencing is determined by any 
consideration of content, function or 
meaning, which m^aintain interest, 
17. Teachers help learners in any way that 
motivates them to work with the 
language. 
18. The individual often through trial and 
error creates language. 
19. Fluency and acceptable language is the 
primary goal: accuracy is judged not in 
the abstract but in context. 
20. Students are expected to interact with 
other people, either in the flesh, through 
pair and group work, or in their writings. 
21. The teacher cannot know exactiy what 
language the student will use. 
22. Intrinsic motivation wiD spring from an 
interest in what is being communicated 
by the language.'^ 
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In communicative activities the learner's focus is 
more on language forms to be learnt than on meanings to 
be communicated. It is impossible to state whether an 
individual learner sees his purpose as being primarily to 
communicate meanings intelligibly, to produce correct 
language and to do both in an equal proportion. To a 
large extent this will depend on how the teacher presents 
the activity and whether the learner expects his 
performance to be evaluated according to its 
communicative effectiveness or both. Similarly in a 
question and answer activity designed to practise a 
specific structure, the teacher may often make the 
learners perceive the interaction as more communicative if 
he responds to the content of what are they as well as its 
linguistic form. 
Features of Communicative Language Teaching, as 
pointed out by Geetha Nagraj are: 
1. There is no systematicity in terms of 
structures or teaching item^s and 
situations. 
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2. Problem solving activities or tasks form the 
main thrust of teaching items and 
situations. 
3. In dealing with the class, the teacher 
controls his/her language as an adult does 
while taking to a child. This is known as a 
natural control. 
4. In communicative teaching the learner has 
to engage with more than one language 
items that are required for problem solving 
activities at the same time. 
5. Production of a language item (using the 
language item) need not necessarily follow 
the reception of it. With natural language 
acquisition there is a prolonged period of 
absorption. At some point, the learners 
begin to produce language relevant to the 
situation and this picks up rapidly.^ 
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Some important cha»acteristics of Comm,unicative 
Language Teaching are: 
1. It claims to emphasize all the 
components of communicative 
competence. 
2. "Function" instead of "Form" is the 
organizational unit of syUabus design. 
3. Fluency rather than accuracy is 
emphasized. In other words, 
transmission of message is more 
important than the way it is put into 
words. 
4. Use of language by the learner is 
encouraged in unrehearsed situations. 
5. It advocates exposure to authentic 
material in language teaching.^ 
Language learning takes place inside the learner and 
as, a teacher know to their frequent frustration, many 
aspects of it are beyond their pedagogical control. It is 
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likely, that many aspects of language learning can take 
place only through natural processes, which operates 
when a person involved in using the language for 
communication. Communicative activity (inside or outside 
the classroom) is an important part of the total learning 
process. 
The emphasis in Communicative Language Teaching 
on the process of communication, rather than mastery of 
language forms, leads to different roles for learners from 
those found in more traditional second language 
classroom. 
There are some more characteristics of Communicative 
Language Teaching: 
1. Focus on communication rather than 
structure. 
2. Emphasis on functional uses of language 
in different social settings. 
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3. Use of classroom activities that relate 
language forms with functions. 
4. Focus on meaningful tasks. 
5. Collaboration. 
6. Purposeful interaction. ^ ° 
The functions of Communicative Language Teaching 
emphasize the effective communication skills. Effective 
communication takes place when situations are given to 
the learners and they try to communicate according to the 
situations in the classroom and also implement it into the 
real life situations. The teacher for effective 
communication and to take part in communicative 
activities motivates learners. The teacher exactiy does not 
know what language student will use in the given context. 
Students are expected to be fluent as well as accurate to 
some extent. The Communicative Language Teaching is 
learner-centered. The learner attempts to communicate 
and continues to do so. The situations in which the 
learner attempts to communicate are sufficientiy frequent. 
In these situations the learner is able to understand, at 
91 
least, some of what he hears or reads; that is, he is able to 
relate sounds or symbols to meanings. 
Communicative Language Teaching emphasizes all 
the four skills - listening, speaking, reading and writing, 
but listening and speaking have special place in 
Communicative Language Teaching. Communicative 
competence has special importance more than linguistic 
competence in Communicative Language Teaching. 
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Teacher Training Programme in relation 
t o Communicat ive Language Teaching 
Proper training of teachers is of great importance in 
improving the quality of education. The kinds of 
improvement, which have been made in the teacher 
education programmes in our country, however, are 
marginal in nature. The impact of teacher training on the 
quality of instruction in senior secondary schools should 
be quite marked. But it all depends what kind of teacher 
training is provided. 
In order to study the teacher training programmes in 
the context of Communicative Language Teaching we 
should first examine the history of language teaching has 
always been an important practical concern. We should 
examine all methods and approaches and need to know 
what kind of teaching was there in each method. The very 
first method in language teaching was Grammar 
Translation Method. 
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Grammar Translation is a way of studying a 
language that approaches language first through a 
detailed amalysis of its grammar rules, followed by the 
application of this knowledge to the task of translating 
sentences and text into and out of the target language. In 
grammar translation method reading and writing were the 
major concerns whereas no or littie systematic attention 
was paid to speaking or listening skills. 
Teaching Grammar Translation Method: 
In grammar translation method teachers were not 
adequately trained. Towards mid - nineteenth century 
teachers training was not so well established such as it is 
now a days. The main focus of teaching was on 
memorizing grammar rules by students. Teachers laid 
more emphasis on reading and writing skills rather than 
on listening and speaking ones. Vocabulary selection was 
based solely on reading the prescribed text and words 
were taught through bilingual word lists, dictioneiry study 
and memorization. Sentence was the basic unit of 
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teaching and language practice. The focus on sentence 
was a distinctive feature of this method. It was an 
attempt to make language learning easier. Students were 
expected to attain a high standard in translation. 
Grammar was taught deductively i.e. by presentation and 
study of grammar rules, which were practised t h r o u ^ 
translation exercises. Grammar rules were taught in a 
sequencing manner and there was an attempt to teach 
grammar in an organized and systematic way. Although 
the teaching of grammar translation often caused 
frustration for students, it made few demands on 
teachers. It is used in a situation where understanding 
literary texts is the primary focus of foreign language 
study and there is little need of the spoken variety of the 
language. 
According to Yalden, 
The role of the language teacher was quite 
well defined and clear. The teacher used 
to decide for the learners what, why, how, 
where and when they should learn. The 
98 
relationship between the teacher and 
learner was traditional one. The teacher 
was considered to be 'the one who knows', 
in contrast to the learner who 'does not 
know' yet. Many teachers were, or were 
perceived as being authoritarian and 
dominating and requiring littie more of the 
learner than passive acceptance. ^  
In mid and late nineteenth century opposition to the 
grammar translation method gradually surfaced in 
European countries. Several factors contributed to the 
questioning and rejection of the Grammar Translation 
method. Increased opportunities for communication 
among Europeans created a demand for oral proficiency in 
foreign languages. Exiucators recognized the need for 
speaking proficiency rather than reading comprehension, 
grammar or literary appreciation as the goal for foreign 
language programmes. Things began to change towards 
the end of the nineteenth century. A more concerted effort 
was made in which the interests of reform-minded 
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language teachers, and linguists coincided. Teachers and 
linguists began to write or teach about the need for new 
approaches to language teaching. 
In the Reform Movement the discipline of linguistics 
was revitalized. Phonetics, the scientific analysis and 
description of the sound systems of language were 
established as a discipline )delding new insights into 
speech processes. In this movement teachers emphasized 
the speech, rather than the written word, was the primary 
form of the language. The International Phonetic 
Association was founded in 1886, and its International 
Phonetic Association Alphabet (IPA) was designed to 
enable the sounds of a language to be transcribed 
accurately. One of the earliest goals of the association 
was to improve the teaching of modem languages. 
In Reform Movement the focus was on the spoken 
language. Phonetic training was given in order to 
establish good pronunciation habits and speech text and 
dialogues were used in order to introduce conversational 
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phrases and idioms. This was an inductive approach to 
the teaching of grammar and new meanings through 
establishing associations within target language rather 
than by establishing association with the mother tongue. 
Heniy Sweet (1845-1912) argued that sound 
methodological principles should be based on a 
scientific analysis of language and a study of 
psychology. In his book, The Practical Study Of 
Language (1899) he set forth certain principles of the 
development of teaching method. 
These included: 
1. A careful selection of what is to be taught; 
2. Imposing limits on what is to be taught; 
3. Arranging what is to be taught in terms 
of the four skills - listening, speaking, 
reading and writing; 
4. Grading materials from simple to 
complex. 2 
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These features brought about drastic changes in the 
teaching method. A German scholar, Wilhelm Victor 
(1850-1918) argued that training in phonetics would 
enable teacher to pronounce the language accurately. 
Speech patterns rather than grammar were fundamental 
elements of language. In 1882 he published his views in 
an influential pamphlet, Language Teaching Must Start 
Afresh, in which he strongly criticized the inadequacies of 
Grammar Translation method and stressed the value of 
training teachers in relation to the new science of 
phonetics. 
In this movement teachers were phonetically trained. 
There was selection and gradation of materials from 
simple to complex and selection of what is to be taught in 
terms of the four skills of listening, speaking, reading and 
writing. 
In the Natural method teaching strategies were 
different. Native tongue was forbidden to use in the 
classroom. Translation was not allowed in this method. 
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According to the German scholar, F. Frank, 
A language could best be taught by using 
it actively in the classroom rather than 
using analytical procedures that focus on 
explanation of grammar rules. In the 
classroom teaching teacher must 
encourage direct and spontaneous use of 
the foreign language in the classroom. 
Learners would then be able to induce 
rules of grammar. The teacher replaced 
the textbook in the early stages of 
learning. Speaking began with systematic 
attention to pronunciation. Known words 
could be used to teach new vocabulary, 
using mime, demonstration, and pictures.-^ 
In this method classroom instruction was conducted 
exclusively in the target language. Everyday vocabulary 
emd sentences were taught. Oral communication skills 
were built up in a carefully graded progression, organized 
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around question and answer exchanges between teachers 
and students in small, intensive classes. In this method 
grammar was taught inductively and new teaching points 
were introduced orally. Concrete vocabulary was taught 
through demonstration, objects, and pictures; the 
association of ideas taught abstract vocabulary. Both 
speech and listening comprehension were taught and 
correct pronunciation and grammar were emphasized. 
Teacher Training in Direct Method: 
It required teachers who were native speakers or who 
had native like fluency in the foreign language. It was 
largely dependent on teachers' skills rather than on a text 
book, and not all teachers were proficient enough in the 
foreign language to master the principles of method. 
Teachers were required to go to great lengths to avoid 
using the native tongue, when sometimes a simple brief 
explanation in the students' native tongue would have 
been a more efficient route to comprehension. 
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What became of the concept of method, as foreign 
language teaching emerged as a significant educational 
issue in the nineteenth and twentieth centuries? Some of 
the following questions, which prompted innovations and 
new directions in language teaching, were: 
L What should be the goals of language teaching? 
Should a language course try to teach 
conversational proficiency, reading, translation, or 
some other skills? 
2. What is the basic nature of language, and how will 
this affect teaching method? 
3. What are the principles for the selection of language 
content in language teaching? 
4. What principles of organization, sequencing and 
presentation best facilitate learning? 
5. What should be the role of native language? 
6. What processes do learners use in mastering a 
language, and can these be incorporated into a 
method? 
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7. What teaching techniques and activities work best 
and under what circumstances? 
The Oral Approach and Situational Language Teaching: 
Palmer, Hornby and other British linguists from 
1920s onwards developed an approach to methodology 
that involved systematic principles of selection 
(procedures by which lexical and grammatical content was 
chosen), gradation (principles by which the organization 
and sequencing of content were detennined), and 
presentation (techniques used for presentation and 
practice of items in a course). 
The main characteristics of this approach were as follows: 
1. Language teaching begins with the spoken language. 
Material is taught orally before it is presented in the 
written form. 
2. The target language is the language of the classroom. 
3. New language points are introduced and practised 
situationallv. 
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4. Vocabulary selection procedures are followed to 
ensure that an essential general service vocabulary is 
covered. 
5. Items of grammar are graded following the principle 
that simple forms should be taught before complex 
ones. 
6. Reading and writing were introduced once a sufficient 
lexical and grammatical basis is established. 
Situational Language Teaching (SLT) includes structural 
situational and oral approaches. 
According to Pittman, 
Our principal classroom activity in the 
teaching of English structure will be the 
oral practice of structures. This oral 
practice of controlled sentence patterns 
should be given in situations designed to 
give the great amount of practice in 
English speech to the pupil. "^  
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Central to the teaching of English in Situational 
Language Teaching is a structural syllabus and a word 
list. A structural syllabus is a list of the basic structures 
and sentence patterns of English, arranged according to 
the order of their presentation. In Situational Language 
Teaching, structures are always taught within sentences, 
and vocabulary is chosen according to how well it enables 
sentence patterns to be taught. The teachers' function 
was three-fold. In the presentation stage of lesson, the 
teacher served as a model, setting up situations in which 
the need for the target structure is created and then 
modeling the new structure for students to repeat. 
Lessons were teacher-directed, and the teacher set 
the pace. During the practice phase of the lesson, 
students were given more of an opportunity to use the 
language in less controlled situations, but the teacher was 
ever on the look out for grammatical and structural errors 
that could form the basis of subsequent lessons. 
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Teachers were trained for Situational Language 
Teaching. Situations were given to them. The form of new 
words and sentence patterns were demonstrated with 
examples and not through grammatical explanation or 
description. The meaning of new words and sentences 
were conveyed through demonstration (with objects, 
pictures, etc). The teacher was essential to the success of 
the method since textbook was able only to describe 
activities for the teacher to carry out in the class. 
The Audiolingual method advocated aural training 
first, and then pronunciation training, followed by 
speaking, reading and writing. Language was identified 
with speech and speech was approached through 
structure. 
Teaching Activities in Audiolingualism: 
Dialogues and drills were the base of audiolingual 
classroom practices. Dialogues were used for repetition 
and memorization. Correct pronunciation, stress, rh3^hm 
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and intonation were emphasized. The teaching focus was 
on repetition (students repeat an utterance aloud), 
inflection (one word in an utter£ince appeared in another 
form when repeated), replacement (one word in an 
utterance was replaced by another), restatement (students 
rephrased an utterance and addressed it to som.eone else, 
according to instruction. For example; "tell him to wait for 
you" - "wait for me" etc), completion, transposition, 
expansion (when a word is added it takes a certain place 
in the sequence e.g. I know him hardly - I hardly know 
him), contraction (a single word stands for a phrase or 
clause e.g. put your hand on the table - put your hand 
there), transformation (a sentence is transformed by being 
made negative or interrogative or through changes in 
tense, mood, voice, aspect or modality, e.g. He knows my 
address. - He doesn't know my address and does he know 
my address? etc), integration ( two separate utterances are 
integrated into one e.g. They must be honest. This is 
important - It is important that they must be honest), 
rejoinder (Students makes an appropriate rejoinder to a 
given utterance. He is told in advance to respond in one of 
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the following ways: Be polite e.g. Thank you - you are 
welcome, answer the question e.g. what is your name? My 
name is Smith etc) and restoration (the student is given a 
sequence of words from a sentence but still bear it basic 
meaning. He uses these words with a minimimi of 
changes and additions to store the sentence to its original 
form e.g. students / waiting / bus - The students are 
waiting for the bus). 
These are the basic principles of teaching in 
Audiolingual Method. In accordance with behaviorist 
learning theory teaching focus was on the external 
manifestation of learning rather than on internal 
processes. The teacher's role was central and active; it 
was a teacher-dominated method. The teacher modeled 
the target language, controlled the direction and pace of 
learning and monitored and corrected learners' 
performance. The teacher must keep the learners 
attentive by varying drills and tasks and choosing relevant 
situations in order to practise structures. Language 
learning was seen to result from active verbal interaction 
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between the teacher and learners. Brooks argues that the 
teacher must be trained in order to accomplish the 
following: 
1. Introduce, sustain and harmonize the 
learning of the four skills in this order: 
hearing, speaking, reading, writing. 
2. Use English in the language classroom. 
3. Model various t5^es of language 
behaviour that the student is to learn. 
4. Teach spoken language in a dialogue 
form. 
5. Direct choral response by all or parts of 
the class. 
6. Teach the use of structure through 
pattern practice. 
7. Guide the student in choosing and 
learning vocabulary. 
8. Show how words relate to meaning in 
the target language. 
9. Get the individual student to talk. 
10. Reward trials by the student in such a 
way, that learning is reinforce. 
11. Teach a short story and other literary 
forms. 
12. Establish and maintain a cultural 
island. 
13. Familiarize on the first day the rules 
according to which the language 
class is to be conducted and enforce 
them.^ 
The origins of Communicative Language Teaching (CLT) 
are to be found in the changes in British Language 
Teaching tradition dating from late 1960s. Chomsky had 
demonstrated that the current standard structural 
theories of language were incapable of accounting for the 
fundamental characteristics of language. There is a need 
to focus in language teaching on communicative 
proficiency rather than on the mastery of structure alone. 
For some, Communicative Language Teaching means little 
more than an integration of grammatical and functional 
teaching. 
Teaching Activities in Communicative Language 
Teaching; 
The range of exercise types and activities compatible 
with a communicative approach is unlimited, provided 
that such exercises enable learners to attain 
communicative objectives of the curriculum, engage 
learners in communication, and require the use of such 
communicative processes as information sharing, 
negotiation of meaning and interaction. Classroom 
activities are often designed to focus on completing tasks 
that are mediated through language or involve negotiation 
of information and information sharing. The growth and 
development of Communicative Language Teaching 
approaches led to the reconsideration and reassessment of 
the teacher's role. The 'models' of language 
learning/teaching processes, which are now being 
proposed, entail tremendous changes in our attitudes 
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both towards what is to be taught and how it is to be 
taught. The emphasis has to be shifted away from the 
'correct' way of selecting, sequencing, grading and 
presenting the language as content, and away from 
prescribed teaching methods and techniques towards 
providing activities and processes which lead to natural 
communicative interaction in the classroom. 
Edelhoff (1985) maintains: 
The teacher is no longer seen as a person 
who possesses and transmits language as 
content but as a person who assists the 
learner in developing an innate capacity to 
communicate in another language. The 
teacher is now seen as a facilitator, an 
advisor and a counselor who is more 
concerned with providing an environment 
that will make available for learners 
appropriate opportunities for language 
learning.^ 
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Effective teaching is considered to be a process 
during which teachers need to make reasonable 
judgments and decisions about the appropriate 'tools' to 
use in any particular situation. Different techniques work 
well for different teachers and in varying situations. Since 
all the situations in which teachers would fmd themselves 
cannot be specified and nor can all the teacher and 
student characteristics that determine the efficacy of 
various techniques be identified, teachers cannot be 
trained to use every appropriate method and technique 
which could guarantee effective teaching. Teacher 
Training' focuses on practical skills with the rapidly 
changing conditions in life, the old system of teacher 
training no longer seems to meet the requirements of our 
school and society. 
It is very difficult to reform the teacher training 
system very quickly and in a direction, which is not 
heavily based on the mastery of subject - matter. There is 
still considerable scope for research in teaching in order to 
discover the specific competence, which the teacher 
should develop. The quality of teaching will be determined 
by the quality of teaching behaviour featuring in 
classrooms. The quality of teaching behaviour, in its turn, 
depends upon the level of the equipment of teachers with 
necessary skills in designing and handling teaching 
behaviour. Teacher effectiveness is an area of research, 
which is concerned with relationships between 
characteristics of teachers, teaching acts, and their effects 
on the educational outcomes of classroom teaching. 
The ultimate aim of teacher education is to prepare 
effective teachers. Teacher Education Programmes aim at 
providing some pedagogical concepts and principles to the 
perspective teachers, develop in them certain desirable 
attitudes and provide for training teaching skills. 
Teacher Training in the Context of Communicative 
Language Teaching; 
The transition to communicative methodology is 
unthinkable without adequate teacher training and 
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education. For example, "Communicative techniques in 
Teaching English as a Foreign Language" is a course for 
trainees. The focus of the course is on practice rather 
than theory. In this course they try to provide a coherent 
rational for the techniques, in the hope that this will help 
the trainees to integrate them into their own teaching 
method. According to a teacher trainer, Ruth Wajnryb, 
'the relationship between teaching and learning is a 
complex and fascinating one, generating ironies as well as 
beauty and reward'. It is obvious that someone who 
cannot communicate cannot teach, A teacher cannot 
understand what students are trying to communicate will 
not know whether teaching has been effective or not. If 
students finish formal education, this failure reflects on 
the education system as a whole. 
A survey involving (1) interviews and (2) written 
assignments was conducted in which students were asked 
to recall their most and least favourite teachers and to 
argue why they thought some teachers were more 
successful than others. 
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Below is a summary of what they said about a good and 
bad language teacher: 
The Good Language Teacher: 
Friendly 
Explained things 
Provided good notes 
Knew how to treat someone who sits 
at a desk for six hours 
Lets students do it by themselves 
their group work 
Talked about problems of the school 
Talked about other subjects 
Did not push weak learners 
Asked students' opinion, 
Assertive but not strict 
Educated 
Knew psychology 
Used movement to make meaning clear 
Made sure that everyone understands 
Read in a tone that made meaning clear 
Tried to communicate 
Gave advice 
Talked about personal problems 
Gave many books to read 
Used many questions 
Talked about the lesson 
The Bad Language Teacher; 
Very strict 
Did not let s tudents speak 
Gave a text to learn and checked it 
Gave marks all the time 
Was fixed in his chair 
Always above heads (dominated) 
Shouted for no reason 
Gave a lot of tests 
Forced to do things 
Did not discuss problems 
Started the lesson immediately 
Did not smile 
Tests were too difficult 
Only showed u s grammar rules and 
we forgot it 
Shouted when we made mistakes 
Very nervous and bad tempered 
Talked and talked 
Spoke flat 
Believed all s tudents were the same 
Believed all s tudents knew same things 
Was like a machine 
Was not flexible 
Not prepared 
Rigid 
Sarcastic and ironic 
Did not discuss anything else 
Avoided answering questions 
No communication.'^ 
The list of qualities is long and individual i tems are 
in no particular order of priority. This has its advantages. 
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It highlights that there are many different qualities that 
'^contribute to effective teaching, and it is encouraging that 
students do not come up with a single, consistent picture 
of the ideal teacher. Communicative Language Teaching 
increases the number of teacher skills, which the trainee 
has to master. The importance of such considerations 
cannot be overemphasized, since it is the classroom 
process outcome (i.e. what actually happens in lessons), 
which ultimately determines how communicative and how 
successful teaching is. Designers of syllabuses and 
materials contribute to the process, but it is the teacher 
who still has the most direct effect on what then takes 
place in the class. 
Larsen and Freeman describe the roles of the teacher and 
student change in Communicative Language Teaching: 
Teachers in communicative classrooms 
will find themselves talking less and 
listening more becoming active facilitators 
of their students' learning. Because of the 
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increased responsibility to participate, 
students may find the gain confidence in 
using the target language in general. 
Students are more responsible manage of 
their own learning.^ 
Communicative Language Teaching had 
concentrated on the syllabus design and the production of 
materials, which have a communicative aim. It is 
certainly true that some of the principles of the 
communicative approach are largely a function of the 
material, which the teacher uses. The information gap, for 
example, may or may not be present in a given piece of 
material. If not, and it is felt that it is an essential feature 
of teaching which aims to train students to use the 
language they learn in order to communicate, then one of 
the functions of the teacher might be to modify the text 
book material accordingly. 
In the context of Communicative Language Teaching, 
for instance, the "old skills" are still very much needed, for 
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a variety of reasons, the most important of which is that 
even in communicative methodology controlled practice is 
still a necessary part of the procedure. The content of 
controlled oral practice activities may have changed to 
incorporate an information gap and to ensure that 
students practising together actually listen to and respond 
appropriately to each other's words. At the same time, 
however, the large number of new techniques and 
procedures available to teachers in the pursuit of their 
communicative goal greatlj'^ increase the demands placed 
upon them. Changes and improvements in procedure and 
techniques are, of course, what one would hope for and 
expect in any kind of teaching. 
Classroom methodology is dynamic. It evolves as our 
knowledge increases and those who work in teacher 
education have to take account of these continual 
developments. Communicative Language Teaching 
however, provides a particular challenge, since it 
represents a whole range of development from syllabus 
design through to classroom practice, and it has therefore 
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presented the teacher-educator. The elevation of group 
and pair work to a position of such importance in the 
methodology in one way in which Communicative 
Language Teaching has argument the demands already 
placed upon the teacher and greatly iacreased the 
sophistication of techniques and vision, which are needed. 
When such techniques first became commonplace in 
language teaching, they were mainly used as a means of 
extending controlled language practice so that everyone in 
the class could have the opportunity to produce the 
desired phrase or phrases simultaneously. In that sort of 
practice activity the teacher's controlling influence was 
stiQ apparent, and although managerial aspects were 
somewhat complicated and required a certain degree of 
confidence and skill. 
The design of new procedures for the "production" (or 
"free") stage of the teaching process, particularly at 
intermediate level, has however, added a new challenge by 
laying heavy emphasis on open endedness, both in terms 
of the language produced and ver>^  often the way the 
125 
activity is conducted. However, warm, friendly and 
relaxed classroom atmosphere should be most learners 
(and certainly most teachers) would also like to feel that 
there is an organizing principle behind what is happening 
and that the activity taking place within that atmosphere 
is productive and is being conducted efficiently. 
Teacher Training is very important to improve the 
quality of a teacher. Teacher Training should be provided 
according to the specialization of their field. On the very 
first method e.g. the Grammar Translation Method the 
more emphasis was on memorizing grammar rules. In 
this m.ethod reading and writing were focused rather than 
listening and speaking. In grammar translation method 
teachers were not adequately trained. In the Reform 
Movement the focus was on the spoken language. In this 
movement teacher was phonetically trained. Wilhelm 
Victor (1850-1918) argued that training in phonetic would 
enable teacher to pronounce the language accurately. 
There was selection and gradation of material from simple 
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to complex and selection of what is to be taught in terms 
of the four skills: listening, speaking, reading and writing. 
In Natural Method teachers were trained for that a 
foreign language could be taught without translation, 
meaning was conveyed directly through demonstration 
and action. Classroom instruction was conducted 
exclusively in the target language. Both speech and 
comprehension were taught and correct pronunciation 
and grammar were emphasized. Direct method was 
largely dependent on teachers' skills. Teachers were 
required to go to great lengths to avoid using the native 
tongue. Teacher Training was emphasized more in this 
method. 
In situational language teaching a teacher's function 
was three fold. In the presentation stage of lesson the 
teacher served as a model. The teacher was required to be 
a skillful manipulator. Lessons were teacher - directed 
and the teacher set the pace. 
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Dialogues, and drills were the base of 
Audiolingualism classroom practices. The teaching focus 
was on the repetition. The teacher 's role was central in 
acting. It was teacher dominated method. 
In Communicative Language Teaching 'Teacher 
Training' focuses on practical skills with rapidly changing 
conditions in life. The quality of teaching will be destroyed 
by the quality of teaching behaviour featuring in 
classroom. The ultimate aim of teacher education is to 
prepare an effective teacher. 
The teacher sets up the exercise, but because the 
s tuden t s ' performance is the goal, the teacher m u s t step 
back and observe, sometimes acting as a referee or 
monitor, A classroom during a communicative activity is 
far from quiet however. The s tudents do most of the 
speaking, and frequently the scene of a classroom during 
a communicative exercise is active, with s tudents leaving 
their seats to complete a task. 
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Teacher Training in the Context of Communicative 
Language Teaching: 
The focus is on practice rather than theory. In 
Communicative Language Teaching, teachers should be 
trained, as they are ideeds of students. They should be 
assertive, not strict, educated and know about the 
psychology of their students. They should use movements 
to make the meaning clear. They should make sure 
themselves that everyone understands what they teach. 
They should give group work and let students do it by 
themselves. They should also talk about the learners' 
problems. Communicative Language Teaching increases 
the number of teacher skills, which a trainee has to 
master. Communicative Language Teaching concentrates 
on the syllabus design and the production of material with 
a distinctly communicative aim. 
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TEACHER TRAINING PROGRAMME 
IN PRACTICE 
AND 
REMEDIAL MEASURES 
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AN ANALYSIS OF STUDENTS' QUESTIONNAIRE 
This questionnaire was prepared for senior 
secondary level students at Aligarh Muslim University. Its 
goal was to ascertain some important information about 
students. This survey and practical work is very 
important for my research work. I surveyed 300 students. 
This questionnaire was distributed among boys and girls 
of Senior Secondary classes in all groups e.g. Science, Arts 
and Commerce. 
I am thankful to students for their cooperation in my 
research work. They have given accurate answers to the 
best of their ability. My aim was to find out as to what 
communicative activities have been introduced in 
Compulsory English Course for Senior Secondary Level 
and what other communicative activities should be 
introduced. Students have given various responses. 
In this questionnaire the first seven questions are 
somewhat personal about their name, age, sex and 
riiral/urban background. 
Ql . Name 
Boys - 180 - 60% 
Girls - 120 - 40% 
Q2. (a) Age between 15 to 17 years 
2. (b) Sex 
Male - 180 - 60% 
Female - 120 - 40% 
Q3. (a) Rural - 80 - 27% 
Urban - 220 - 73% 
3. (b) Home Town 
Q4. School's name from where they have passed 10* 
class. 
Q5. Father's occupation 
Service - 150 - 50% 
Business - 110 - 37% 
Farming - 40 - 13% 
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Q.6. Class n t h 
Boys 
Girls 
Class 12th 
Boys 
Girls 
120 
70 
50 
180 
100 
80 
40% 
24% 
16%, 
60%) 
34% 
26% 
Q.7. Mother tongue 
Hindi - 130 - 44% 
Urdu - 167 - 56% 
Kashmiri - 1 - 0% 
Bhojpiiri - 1 - 0%o 
Sonapuri - 1 - 0% 
Q.8. What language do the teachers for classroom 
instruction mostly use? 
a. English - 250 - 8 3 % 
b. Hindi - 30 - 10% 
c. Urdu - 20 - 7% 
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Q.9. Which language do they unders tand more easily than 
others? 
a. English - 80 - 26% 
b. Hindi - 90 - 30% 
c. Urdu - 130 - 44% 
Q.IO. How often is classroom discussion conducted in 
English? 
a. Always - 80 - 26% 
b. Sometimes - 160 - 5 3 % 
c. Rarely - 40 - 14% 
d. Never - 20 - 7% 
Q . l l . How often do they consult reference books (for 
example Encyclopedia etc) in English? 
a. Always - 30 - 10% 
b. Sometimes - 65 - 2 1 % 
c. Rarely - 90 - 30% 
d. Never - 115 - 39% 
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Q.12. How often do they write their sessional and 
examination answers in English in other subjects? 
a. Always - 180 - 60% 
b. Sometimes - 70 - 24% 
c. Rarely - 47 - 15% 
d. Never - 3 - 1% 
Q.13. How much do they understand lectures in English? 
a. To a large extent - 160 - 54% 
b. To some extent - 110 - 36% 
c. With difficulty - 30 - 10% 
d. Not at all - 0 - 0% 
Q. 14. Do they consider themselves as proficient in English? 
a. To a large extent - 70 - 24% 
b. To some extent - 170 - 56% 
c. With difficulty - 50 - 17% 
d. Not at all - 10 - 3% 
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Q.15. How important do they think is the need of English 
as the language of communication in practical life? 
a. High - 230 - 77% 
b. Moderate - 65 - 2 1 % 
c. Nominal - 5 - 2% 
d. Not at all - 0 - 0% 
Q. 16. Their abilities in different skills in English? 
Listening: 
Very Good Good Medium Weak Very Weak 
1 5 5 - 5 2 % 8 0 - 2 6 % 1 5 - 5 % 4 0 - 1 4 % 1 0 - 3 % 
Speaking: 
Very Good Good Medium Weak Very Weak 
6 0 - 2 0 % 90-30%) 1 0 5 - 3 5 % 3 0 - 1 0 % 1 5 - 5 % 
Reading: 
Very Good Good Medium Weak Very Weak 
1 3 0 - 4 4 % 9 5 - 3 1 % 5 3 - 1 7 % 1 4 - 5 % 8 - 3 % 
Writing: 
Very Good Good Medium Weak Very Weak 
85 - 29% 120 - 40% 70 - 23% 18 - 6% 7 - 2% 
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Q. 17. In which skill area do they find improving as a result 
of their English course at the Senior Secondary 
Level? 
a. 
b. 
c. 
d. 
Listening 
Speaking 
Reading 
Writing 
31 
109 
70 
90 
10% 
37% 
23% 
30% 
Q. 18. How often do they raise questions in the classroom? 
a. Always - 75 - 25% 
b. Sometimes - 160 - 53% 
c. Rarely - 65 - 22% 
d. Never - 0 - 0% 
Q.19. How often do other students in the classroom raise 
questions? 
a. Always - 75 - 25% 
b. Sometimes - 155 - 52% 
c. Rarely - 52 - 17% 
d. Never - 18 - 6% 
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Q.20. Do they feel that their syllabus of Compulsory 
English is interesting? 
a. Yes - 260 - 87% 
b. No - 40 - 13% 
Q.21. What is their assessment of teaching method? 
a. Excellent - 72 - 24% 
b. Good - 94 - 3 1 % 
c. Average - 98 - 33% 
d. Poor - 34 - 11% 
Q.22. Do they talk in English in their social circle? 
a. With hesitation - 145 - 49% 
b. Without hesitation - 95 - 32% 
c. Not at all - 60 - 20% 
Q.23. Which of the following English language reading 
subskills in their opinion is more important than 
others? 
a. Reading Newspapers and magazines - 175 - 59% 
b. Reading course books - 40 - 13% 
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c. Reading novels and short stories - 70 - 23% 
d. Reading reference books - 15 - 5% 
Q.24. Which of the following English language writing 
subskills in your opinion is more important than 
others? 
a. Writing formal letters and reports -85 - 28% 
b. Writing stories -42 - 14% 
c. Writing sessional and examination answers -90 - 30% 
d. Writing personal and informal letters - 83 - 28% 
Q.25. Which of the following can increase their speaking 
skills in English more than others? 
a. Group discussion - 73 - 24% 
b. Dialogue - 27 - 9% 
c. Discussion with teachers - 80 - 27% 
d.Discussion with classmates and friends- 120 - 40% 
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Q.26. Do you tJiink that the compulsory course in English 
improves their comm.unicative proficiency level in 
English? 
Yes - 165 - 55% 
No - 15 - 5% 
To some extent - 120 - 40% 
Question 1 and 2 (a) were for name and age 
respectively. Question 2 (b) was about gender. This 
question is important because there was a big difference in 
their responses. Girls were more interested to do this 
work. They gave answers more sincerely and accurately 
than boys. 
Questions 3 - 5 provide some important information 
about their background - rural or urban. The students 
who belong to rural area, their schooling is not so good as 
of urban students. Students who were from rural 
background and Hindi medium schools they were not good 
in speaking English. In Hindi medium schools English is 
taught from Vlth class. These students are not capable of 
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comprehending and speaking English. They understand 
Hindi more easily as their medium of instruction was 
Hindi in their schools. Grammar Translation method is 
applied in Hindi medium schools. That is why their 
grammar is stronger and their writing skill better than 
their speaking skill. As to students who were from urban 
background, most of them were from English medium 
schools. They could follow English easily. Direct method 
is applied in English medium schools. These students had 
good speaking and writing skills in English. So, these 
types of students who were from different schooling 
background are now in the same class at Senior 
SecondEiry Level. There was a marked difference in the 
level of comprehending, speaking, reading and writing. 
This disparity creates problems for teachers as well as 
students. 
Questions 3 and 4 are interrelated. 
14: 
Q. 4 is about their schooling. Students who were 
from rural background did not have good schooling as 
compared to that of urban background students. 
Q. 5 is about their fathers' occupation. Their 
schooling was dependent on their fathers' occupation. If 
their fathers were servicemen, most of them had good 
schooling. Doctors, teachers, lawyers, engineers etc have 
good atmosphere in their homes and they are more 
concerned about their children's education. Father's 
occupation thus plays an important role in their schooling. 
Question 6 is about their class. These students were 
from class Xlth and Xllth and from three different groups 
e.g. Arts, Com^merce and Science. Next question is about 
mother tongue. Mostly students stated Hindi and Urdu as 
their mother tongue. These two languages are very 
common in the region as mother tongue. Three students 
stated the following as their mother tongue - Kashmiri, 
Bhojpuri and Sonapuri. Those students whose mother 
tongue was Urdu, they could understand Urdu more easily 
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than any other language. They had an atmosphere of 
Urdu speaking in their homes, society and friends' circle. 
Those students whose mother tongue was Urdu and they 
studied in English medium schools, they had an interest 
in both the languages - Urdu and English. They could 
follow and speak English also. 
Those students whose mother tongue was Hindi, they 
could understand Hindi easily. These students had the 
atmosphere of Hindi language at their home. These 
students were from Hindi medium schools. So mother 
tongue has an important role in learning another 
language. 
Question 8 is as to what language is used by the 
teachers for classroom instruction. Mostly students 
identified English as the medium of instruction. 
Question 9 is as to which language these students 
understand more easily than others. Their responses to 
this question were dependent on their schooling and their 
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mother tongue. Boys and girls had great difference in 
their responses. Girls were more interested in English. 
Question 10 is as to how often classroom discussion 
is conducted in English. In this question there was also a 
big difference in the responses of boys and girls. No girl 
responded "Never", but 20 boys did so. This variation 
shows that girls had more interest in English. They were 
more particular about speaking English. 
Question 11 is as to how often do these students 
consult reference books (for example Encyclopedia etc) in 
English. The responses of this question show that 
students had Httle interest in reference works. 
Question 12 is as to how often they write sessional 
and examination answers in English in other subjects. 
The responses of this question were dependent on the 
group to which they belonged. Students of science group 
mostly wrote answers in English. Commerce group 
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Students also wrote answers in English but in the Arts 
group some students wrote answers in Hindi/ Urdu. 
Question 13 is as to how far they understand 
lectures in English. Most of the students who responded 
"To a large extent", most of them were from English 
medium schools. They could follow lectures in English 
easily. The students who answered "To some extent", 
most of them were from Hindi medium. Their schooling 
was not so good thatswhy they had problems in following 
lectures in English. 
Question 14 is whether they consider themselves as 
proficient in English. To this question most of the 
students who responded "Always" were from English 
Medium Schools. They enjoyed an atmosphere of speaking 
English in their homes and social circle. The students 
who responded "Sometimes", they were from both English 
medium and Hindi medium schools. These students could 
understand English easily but they could not speak it 
fluently. They hesitated in speaking and they also did not 
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have the atmosphere of spoken English in their homes and 
social circle. Most of the students who responded "With 
difficulty" were from Hindi medium schools and rural 
background. 
Question 15 is as to how important students think 
the need of English as the language of communication in 
their practical life. Most of the students said "High". This 
response shows their interest in English. 
Question 16 is about to ascertain their ability in 
different skills in English e.g. Listening, Speaking, 
Reading, Writing. Each skill has five categories e.g. very 
good, good, medium, weak, and very weak. The maximum 
number of students had a good ability in listening. They 
could follow English easily than any other language. As to 
speaking, the maximum number of students' responded 
"medium". Most of the students were weak in speaking 
English. Hesitation was a big problem in speaking. About 
reading skill, maximum students stated "very good" and in 
writing skill maximum number of students answered 
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"good". Students from Hindi medium schools had 
relatively good writing skills. They had a paper of 
grammar of English that is why their writing skill was 
better than their speaking. 
Question 17 is as to in which area they found 
themselves improving as a result of their English course at 
Senior Secondary level. This question also has four 
options e.g. Listening, Speaking, Reading and Writing. 
Maximum students stated "Writing". This shows that 
students thought that they were improving in the writing 
skill. The students from Hindi medium school were also 
interested in speaking English. These students realized 
the importance of spoken English. Their speaking skills 
were improving gradually. 
Question 18 is as to how often they raise questions in 
the classroom. The maximum number of students 
responded "Sometimes". They shied away from asking 
questions. 
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Question 19 is as to how often others raise questions 
in the classroom. To this question maximum students 
responded "Sometimes". Students were not frank with 
teachers in asking questions. Questions 18 and 19 are 
interrelated. 
Question 20 is as to whether they find their syllabus 
of EngHsh as interesting. Maximum students responded, 
"Yes". It means their syllabus of compulsory English is 
interesting for them. Those students who responded "No" 
indicate that they want a more interesting syllabus with 
some classroom activities. 
Question 21 is about the assessm.ent of teaching 
method. Maximum students responded "average". It 
shows that students, on the whole, were not satisfied with 
teaching method. 
Question 22 is whether they talk in English in their 
social circle? Most of the students stated "With 
hesitation". This shows that mostly students did not talk 
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in English. They hesitated in speaking English. This 
means they did not have the atmosphere of spoken 
English in their homes, friends' circle and schools. Those 
students who could speak English without hesitation, they 
had such atmosphere. In their schools they were forced to 
speak English so they had the habit of speaking English. 
Students who stated "Not at all", they could not speak 
even one sentence in English. 
Question 23 is as to which of the following EngKsh 
language subskills is more important than others. 
Maximum number of students responded, "Reading 
newspaper and magazines". This is useful for increasing 
their general awareness. This improves their reading habit 
and their vocabulary. 
Question 24 is as to which of the following English 
language writing subskills in their opinion are more 
important than others. Mostly students responded 
"Writing sessional and examination answers". 
Question 25 is as to which of the following can 
increase their speaking skill in English. Mostly students 
stated "Discussion with classmates and friends". Students 
could speak English without hesitation with their friends 
and classmates. 
Question 26 is whether they think that the 
compulsory course in English improves their 
communicative proficiency level in English. This question 
has three options e.g. Yes', 'No' and To some Extent'. 
Maximum students responded "To some extent". Present 
compulsory English course has been helpful in improving 
their skills in English. 
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QUESTIONNAIRE FOR STUDENTS 
This questionnaire is prepared for Senior Secondary 
Level students at Aligarh Muslim University. Its goal is to 
investigate an academic issue. It is a survey and practical 
work, which is very important for my research work. 
I hope you will try to give accurate answers to the 
following questions. The researcher gives you full 
assurance that information provided in this questionnaire 
will be treated as confidential ad used for the sole purpose 
of research. 
Tick your answer where appropriate. 
Answer all the questions. 
Q.l. Name 
(You may not give your name if you Uke) 
Q.2. (a) Age 
2. (b) Sex 
Q.3. (a) Rural/Urban 
3. (b) Home Town 
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Q.4. Name of the school from where have you passed your 
10* class. 
Q.5. Father's Occupation 
Q.6. Class 
Q.7. Mother Tongue 
Q.8. What language do the teachers for classroom 
instruction mostly use? 
a. English 
b. Hindi 
c. Urdu 
Q.9. Which language do you understand more easily than 
others? 
a. English 
b. Hindi 
c. Urdu 
Q.IO. How often is classroom discussion conducted in 
English? 
a. Always 
b. Sometimes 
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c. Rarely 
d. Never 
Q. 11. How often do you consult reference books (for 
example Encyclopedia etc) in English? 
a. Always 
b. Sometimes 
c. Rarely 
d. Never 
Q. 12. How often do you write sessional and examination 
answers in other subjects in English? 
a. Always 
b. Sometimes 
c. Rarely 
d. Never 
Q.13. How far do you understand lectures in English? 
a. To a large extent 
b. To some extent 
c. With difficulty 
d. Not at all 
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Q. 14. Do you consider yourself proficient in English? 
a. Always 
b. Sometimes 
c. With difficulty 
d. Not at all 
Q. 15. How important do you think, is the need of English 
as the language of communication in your practical 
life? 
a. High b. Moderate 
c. Nominal d. Not at all 
Q.16. Evaluate your abilities in different skills in English, 
(use tick marks) 
V. Good Good Medium Weak V.Weak 
(a) Listening 
(b) Speaking 
(c) Reading 
(d) Writing 
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Q. 17. In which skill area do you find yourself improving as a 
result of your English course at the Senior Secondary 
Level? 
a. Listening b. Speaking 
c. Reading d. Writing 
Q.18. How often do you raise questions in the classroom? 
a. Always b. Sometimes 
c. Rarely d. Never 
Q. 19. How often are questions raised by other students in 
the classroom? 
a. Always b. Sometimes 
c. Rarely d. Never 
Q.20. Do you feel your syllabus of English is interesting? 
a. Yes b. No 
Q.21. What is your assessment of teaching method? 
a. Excellent b. Good 
c. Average d. Unsatisfactory 
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Q.22. Do you talk in English in your social circle? 
a. With hesitation 
b. Without hesitation 
c. Not at all 
Q.23. Which of the following English language reading 
subsknis in your opinion is more important than 
others? 
(a) Reading newspapers and magazines, 
(b) Reading course books 
(c) Reading novels and short stories 
(d) Reading reference books 
Q.24. Which of the following English language writing 
subskills in your opinion is more important than 
others? 
(a) Writing formal letters and report 
(b) Writing stories 
(c) Writing sessional and examination answers 
(d) Writing personal and informal letters 
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Q.25. Which of t±ie following can increase your speaking 
skills in English? 
(a) Group discussion 
(b) Dialogue 
(c) Discussion with teachers 
(d) Discussion with classmates and friends 
Q.27. Do you think that compulsory course in English 
improves your communicative proficiency level in 
English? 
a. Yes b. No _ _ _ _ _ _ c. To some extent 
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ANALYSIS OF TEACHERS* QUESTIONNAIRE 
This questionnaire was prepared for Senior 
Secondary Teachers at Aligarh Muslim University. Its goal 
is to ascertain some important information about teachers. 
I surveyed 25 teachers of senior secondary school at 
Aligarh Muslim University. I am thankful to the teachers 
for their cooperation in my research work. I wanted to 
study their teaching method and students ' interest in 
English whether they regularly attend the compulsory 
English classes or not. 
Q.l. Department (+ 2) Senior Secondary Level 
Total number of teachers Male Female 
25 15 10 
Q.2. Faculty (10 + 2) 
Q.3. Designation: PG Teacher in (10 + 2) 
Q.4. Qualifications 
M.A. (B. Ed.) 10 40% 
M.A. 10 40% 
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M.A. (Ph. D. in process) 03 12% 
M.A. and Ph.D. 02 8% 
Q.5. Did they take any course of Teacher Training? 
Yes 5 20% 
No 20 80% 
If yes, please specify the specialization 
B. Ed 5 20% 
Q.6. Which languages do their students understand more 
easily than others? 
(a) EngHsh 14 60% 
(b) Hindi 3 10% 
(c) Urdu 8 30% 
Q.7. How often is classroom discussion with the students 
conducted in English? 
a. Very often 12 50% 
b. Sometimes 10 40% 
c. Rarely 3 10% 
d. Never 0 0% 
Q.8. How often do their students write sessional and 
examination in English in their subjects? 
25 
0 
0 
0 
100% 
0% 
0% 
0% 
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a. Very often 
b. Sometimes 
c. Rarely 
d. Never 
Q.9. Do they think their students are proficient enough to 
understand course (s) taught in English? 
a. Yes 22 85% 
b. No 3 15% 
If yes, note their proficiency as: 
(a) Very good 
(b) Good 
(c) Average 
(d) Weak 
Q 10. Please evaluate the abilities of their students in 
different language skills. 
V. Good Good Medium Weak V.Weak 
(a) Listening 7 - 30% 9 - 40% 5 - 20% 3 - 5% 1- 5% 
(b) Speaking 5 - 20% 10 - 40% 5 - 20% 3 - 10% 2-10% 
(c) Reading 8 - 35% 10 - 40% 5 - 20% 2 - 5% 0-0% 
(d) Writing 1 0 - 4 0 % 7 - 3 0 % 5-20% 3-10% 0-0% 
5 
13 
5 
2 
20% 
50% 
20% 
10% 
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Q 11. In which skills area do they find their students more 
deficient? 
(a) Listening 00 0% 
(b) Speaking 20 80% 
(c) Reading 00 0% 
(d) Writing 5 20% 
Q 12. Do their students follow general instructions in 
English? 
(a) To a large extent 7 25% 
(b) To some extent 12 55% 
(c) With difficulty 6 20% 
(d) Not at all 0 0% 
Q 13. How often are questions in English raised by 
students in their classroom? 
(a) Very often 
(b) Sometimes 
(c) Rarely 
(d) Never 
10 
10 
5 
0 
40% 
40% 
20% 
0% 
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Q 14. What is the level of the students ' ability of learning? 
(a) Excellent 5 20% 
(b) Good 10 40% 
(c) Average 8 33% 
(d) Unsatisfactory 2 7% 
Q. 15. Do they think there is communicative language 
coverage in the present syUabus of English course? 
(a) Yes 20 80% 
(b) No 5 20% 
Q.16. Do they feel that the syllabus of compulsory English 
course is satisfactory? 
(a) Yes 18 65% 
(b) No 7 35% 
Q.17. Which of the following speaking sub-skills they 
think is more important than others? 
(a) Group discussion in classroom 12 47% 
(b) Ability to raise questions in the classroom 3 10% 
(c) Ability to speak to foreigners 2 7% 
(d) Ability to present oral report in classroom 8 36% 
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Q 18. Which of the following reading subskills is more 
important than others? 
(a) Reading newspapers and magazines 10 40% 
(b) Reading course books 5 20% 
(c) Reading novels and short stories 7 30% 
(d) Reading reference book 3 10% 
Q 19. Which of the following writing sub-skills is more 
important than others? 
(a) Writing formal letters and reports 5 20% 
(b) Writing stories 10 40% 
(c) Writing sessional and exam answers 5 20% 
(d) Writing personal and informal letters 5 20% 
Q 20. What should be classroom activities for Compulsory 
English Course? 
Most of them suggest group discussions, debates and 
written exercises etc. 
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In this questionnaire the first four questions are 
somewhat personal about their Department, Faculty, 
Designation and Qualifications. 
Question 5 is about whether they did any course in 
Teacher Training Program. Only five teachers have done 
B. Ed. This is the only teacher-training course, which is 
compulsory for school teachers. 
However, teachers should be trained to teach Senior 
Secondary students. Teacher Training course is very 
important at this level. 
Question 6 is about which language their students 
understand more easily than others. 
Question 7 is how often classroom discussion 
conducted in English. Mostly teachers responded "Very 
often". In compulsory English course the discussion was 
conducted in English, which means that students were 
interested in speaking English. 
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Question 8 is as to how often their s tudents write 
sessional and examination in English in their subject. 
This question does not have any significance because in 
compulsory English course all the students have to write 
their sessional and examination answers in English only. 
Question 9 is whether they think their s tudents are 
proficient enough to understand the course taught in 
English. Mostly teachers said - "y^s" and they rated their 
proficiency as "Good", "Very Good" and "Average", It 
means mostly students are proficient enough to 
understand EngUsh. Some teachers said "no", which 
means they expected more of their students so and that 
they were not satisfied with their students. 
Question 10 is to about the abilities of their students 
in different language skills. In listening skill they evaluate 
students as "Very Good", "Good" and "Medium". Students 
have a good ability of listening. 
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In speaMng skill mostly students were described as 
"Good" and "Medium'. Some of them were weak in 
speaking English. In reading skill all of them were rated 
as "Good" or "Very Good". 
In writing skill teachers evaluated them as "Very 
Good", "Good" and "Medium". Most of them were "Good" 
in writing skill. 
Question 11 is about which skill area do the teachers 
find their students more deficient. In this question mostly 
teachers responded "Speaking". Some said "Writing", no 
one said "Listening" and "Reading", Generally students 
hesitate in speaking English because they do not have 
atmosphere around them. Some of them come from rural 
background where they do not have atmosphere of English 
speaking. This is a very common weakness in students. 
Question 12 is about whether students follow the 
general instruction given in English. They responded "To 
some extent". 
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Question 13 how often questions in English raised by 
students in their classroom. 10 teachers responded "Very 
Often", 10 "Sometimes" and 5 ' 'Rarely. It shows that 
students are interested in asking questions. 
Question 14 is what is the level of students ' ability of 
learning. Mostly teachers rated it as "Good'. 
Question 15 is there any Communicative Language 
Teaching coverage in the present syllabus of compulsory 
English course. 20 teachers said, "Yes" and another 5 
said, "No". On the question what improvements should be 
there, three wrote no comments, one suggested that there 
should be classroom activities such as group discussions 
and question answer sessions etc. One wrote there should 
be some communicative activities but made no concrete 
suggestion. 
Question 17 is about which of the following speaking 
sub-skill they think is more important than others. Mostly 
teachers said, "Group discussion in the classroom' and 
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"Ability to present oral report in the classroom'. In Group 
discussion student will not hesitate in speaking English 
with one another. They could frankly discuss things in the 
classroom. 
Question 18 is about which of the following reading 
sub-skill is more important for them to improve their 
reading skill. Mostly teachers responded "Reading 
newspapers and magazines" and "Reading novel and short 
stories". Reading newspapers and magazines will increase 
their reading habit and it will also improve their general 
awareness and vocabulary. They utilize their time in 
studying current affairs and it will also increase their 
interest in reading. 
Question 19 is about which of the following writing 
sub-skiU in their opinion is more important for s tudents to 
improve their writing skill. 
10 teachers said "Writing Stories", 5 said "Writing 
formal letters and reports", and another 5 said, "Writing 
personal and informal letters". According to the teachers 
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''Writing stories" is a good way to improve their writing 
skill. Teachers should give them relevant topics and ask 
to write on these topics. This activity will increase their 
interest in writing. 
In response to Question 20 teachers suggested 
different activities such as group discussion on some 
relevant topics, debates, and question answer session. 
Teachers should be trained to teach Senior 
Secondary students. Seminars and workshops should be 
conducted for teachers. There should always be a place to 
accept the changes in teaching methods and techniques of 
teaching. Teachers should be cooperative, motivating, 
encouraging and improve language skills of students. 
They should conduct group discussion, debates and 
dialogues in order to improve English speaking skill. This 
is a very common weakness in students because they 
come from different backgrounds. This weakness is 
always the cause of trouble in their career and future life. 
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QUESTIONNIARE FOR TEACHERS 
This questionnaire is prepared for Teachers of Senior 
Secondary Level at Aligarh Muslim University. Its goal is 
to investigate an academic issue. It is a survey and 
practical work, which is very important for my research 
work. 
I request you to give accurate answers to the 
following questions. The researcher gives you full 
assiirance that information provided in this questionnaire 
will be treated as confidential ad used for the sole purpose 
of research. 
I shall be highly thankful to all of you for your support 
to my research work. 
Please Write \Tick your answer where 
appropriate. 
Please Answer all the questions. 
Q.l. Department 
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Q.2. Faculty 
Q.3. Designation 
Q.4. Qualifications 
Q.5. Did you take any course in Teacher Trsdning Programme? 
(a) Yes (b) No 
If yes, please specify the specialization. 
Q.6. Which language do your students understand more 
easily than others? 
a. English b. Hindi 
c, Urdu 
Q.7. How often is classroom discussion with the students 
conducted in English? 
a. Very Often b. Sometimes 
c. Rarely d. Never 
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Q.8. How often do your students write sessional and 
examination answers in English in your subject? 
a. Always b. Sometimes 
c. Rarely d. Never 
Q.9. Do you think your students are proficient enough to 
understand course (s) taught in EngUsh? 
(a) Yes (b) No 
If yes, rate their proficiency as: 
a. Very Good b. Good 
c. Average d. Weak 
Q. 10. Please evaluate the abilities of your students in 
different skUls of English, (use tick marks) 
V. Good Good Medium Weak V. Weak 
(a) Listening 
(b) Speaking 
(c) Reading 
(d) Writing 
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Q. 11. In which skill area do you find your students niore 
deficient? 
a. Listening b. Speaking 
c. Reading d. Writing 
Q. 12. Do your students follow the general instruction 
given in English? 
a. To a large extent b. To some extent 
c. With difficulty d. Not at all 
Q. 13. How often are questions in EngHsh raised by 
students in your classroom? 
a. Always b. Sometimes 
c. Rarely d. Never 
Q. 14, What is the level of your students' ability of 
learning? 
a. Excellent b. Good 
c. Average d. Unsatisfactory 
Q. 15. Do you think there is any Communicative Language 
Teaching coverage in present syllabus of Compulsory 
English Course? 
a. Yes b. No 
If no, please give your suggestions. 
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Q. 16. Do you feel your syllabus of Compulsory English 
course is satisfactory? 
a. Yes b. No 
If no, what improvement should be there (please be 
specific in your suggestions)? 
Q. 17. Which of the following speaking subskills do you think 
is more important in order to improve their speaking 
in EngHsh? 
(a) Group discussion 
(b) Dialogue 
(c) Discussion with teachers 
(d) Discussion with classmates and friends 
Q. 18. Which of the following reading subskills do you think is 
more important in order to improve their reading in 
English? 
(a) Reading newspapers and magazines 
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(b) Reading course books 
(c) Reading novels and short stories 
(d) Reading reference books 
Q. 19. Which of the following writing subsldlls do you think is 
more important in order to improve their writing skill 
in English? 
(a) Writing formal letters and report 
(b) Writing stories 
(c) Writing sessional and examination answers 
(d) Writing personal and informal letters 
Q.20. What should be classroom activities for Compulsory 
English Course? 
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THE ANALYSIS OF B.Ed. (ENGLISHt STUDENTS* 
QUESTIONNAIRE: 
This questionnaire was prepared for B. Ed (English) 
students at Aligarh Muslim University. Its goal is to 
investigate whether the present syllabus of B. Exl 
(English) has sufficient course content to fulfill the needs 
of a trainee, as a future teacher of English. 
I surveyed B. Ed. students of the academic session 
2002-2003 at Aligarh Muslim University. They gave 
answers sincerely and accurately. In this questionnaire I 
asked them 10 questions. The data analysis of the 
questionnaire is as follows: 
Q.l . Gender 
Boys - 2 15% 
Girls - 9 85% 
Q.2. Do they think that, the course content helps them in 
the teaching of English? 
i) Very much 6 55% 
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ii) Not so much 5 45% 
iii) Not at all 0 00% 
Q.3. Does it help them in following the methods of teaching? 
i) Very much 6 55% 
ii) Not so much 4 40% 
iii) Not at all 1 05% 
Q.4. Does it help them in acqtiiring techniques of teaching? 
i) Very much 9 85% 
ii) Not so much 2 15% 
iii) Not at all 0 00% 
Q.5. Does it help in teaching literature? 
i) Very much 6 55% 
ii) Not so much 5 45% 
iii) Not at all 0 00% 
Q.6. Does it help them in teaching grammar? 
i) Very much 7 47% 
ii) Not so much 7 47% 
iii) Not at all 1 6% 
Q.7. WiU they achieve proficiency in teaching English after 
completing this course? 
i) Very much 6 55% 
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ii) Not so much 5 45% 
iii) Not at all 0 00% 
Q.8. Do they think that the course content is sufficient to 
make them a good teacher? 
i) Very much 7 65% 
ii) Not so much 4 35% 
iii) Not at all 0 00% 
Q.9. (i) Do they have any practical component related to 
language teaching in their course? 
(a) Yes 11 100% 
(b) No 00 00% 
(ii) If yes, how do you rate it? 
i) Very useful 5 45% 
ii) Useful 6 55% 
iii) Of no use 0 00% 
All students of B. Ed. (English) are not fully satisfied with 
the course content. There should be more teaching 
practice at Senior Secondary Level [+2]. There should be 
oral practice by performing oral group seminar. The 
practical aspect should be paid more attention in the 
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teaching of English. The teaching of grammar should be 
given more em.phasis, as it is very difficult to make 
students grasp the nuances of English language. The 
grammar of English is very important, so each part of 
grammar should be made clear to the trainee, as they will 
teach it at the school level. 
Grammatical components should be included in the 
syllabus. The practical component must be enlarged and 
practical training be given more time during training 
course. There is only one-month practice teaching in 
schools. The practice teaching should be for at least 3-4 
months and it should also be at the Senior Secondary 
Level. The course should be improved by providing more 
facilities and emphasis should be on teaching rather than 
theory. The course content covers most of the important 
aspects required for teaching of English but there is 
always space for more practice in teaching different 
aspects. 
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QUESTIONNAIRE FOR B.Ed.(ENGLISHl 
STUDENTS 
This questionnaire is prepared for B.Eki (English) 
students at AHgarh Muslim University. Its goal is to 
investigate whether the present syllabus of B.Ed (English) 
has sufficient course content to fulfill the needs trainees as 
future teachers of English. I request you to give accurate 
answers to the following questions. 
Please write\tick your answer where appropriate. 
Please Answer all the questions. 
Q.l. Name 
(You may not give your name, if you like) 
Q.2. Do you think the course content helps you in the 
teaching of English? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
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Q.3. Does it help you in following the methods of teaching? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
Q.4. Does it help you in acquiring techniques of teaching? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
Q.5. Does it help you in teaching literature? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
Q.6. Does it help you in teaching grammar? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
Q.7. Will you achieve proficiency in teaching English after 
finishing this course? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
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Q.8. Do you think t±iat the course content is sufficient to 
make you a good teacher? 
(i) Very Much (ii) Not so much 
(iii) Not at all 
Q.9. Give suggestions to improve the course content. 
Q. 10. Do you have any practical component related to 
language teaching in your course? 
a. Yes b. No 
If yes, how do you find it? 
(i) Very Useful (ii) Useful 
(iii) Of no use 
CHAPTER 5 
CONCLUSION 
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CONCLUSION 
Writing about language teaching can be a tough 
business, especially in the field such as Teacher 
Training Programme in the context of communicative 
language teaching for Senior Secondary level. 
Communicative Language Teaching is the latest 
development in the field of methods and approaches to 
English Language Teaching. Changes have been 
occurring so rapidly and dramatically in this field that 
yesterday's trends will not be tomorrow's trends. My 
topic Teacher Training Programme' in the context of 
communicative language teaching for Senior Secondary 
level at Aligarh Muslim University em.phasizes that 
teachers of Senior Secondary level should be trained 
thoroughly. 
William Litterwood (1981) states, 
One of the most characteristic features 
of communicative language teaching is 
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that it pays systematic attention to 
functional as well as structural 
aspects of language. ^  
Communicative Language Teaching makes use of 
real life situation that necessitates communication. The 
teacher sets up a situation that students are likely to 
encounter in real life. Unlike the Audiolingual method 
of language teaching, which relies on repetition and 
drills, the communicative approach can leave students 
in response as to outcome of a class exercise, which will 
vary according to their reaction and responses. The 
real-life situations change from day-to-day. Students' 
motivation to learn comes from their desire to 
communicate in meaningful ways about meaningful 
topics. Communicative Language Teaching advances 
the claim that language is acquired through 
communication, so that it is not merely a question of 
activating and existing but inert knowledge of the 
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language, but of stimulating the development of the 
language system itself. 
Chomsky's concept of linguistic competence and 
DeU Hymes's of communicative competence are very 
important in this approach. For Chomsky, grammar is 
a reproduction of what is there in the human mind in 
the form of rules of linguistic competence. 
Communicative competence includes the ability to 
use linguistic forms to perform communicative acts, 
and to understand the communicative functions of 
sentences and their relationship to other sentences. 
The focus is thus on the use of an utterance to 
communicative acts. Communicative language 
Teaching has a special place and requirements in 
second language learning. 
As to the features of Communicative Language 
Teaching, the emphasis on the process of 
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communication, rather than mastery of language forms, 
which leads to different roles for learners from those 
found in a more traditional second language classroom. 
The features of communicative language teaching as 
pointed out by Finochaiaro and Brumfit are: 
1. Meaning is paramount 
2. Dialogues, if used, center around 
communicative functions and are not 
normally memorized. 
3. Contextualization is a basic premise. 
4. Language learning is learning to 
communicate. 
5. Effective communication is sought 
6. Drilling may occur, but peripherally. 
7. Comprehensible pronunciation is sought. 
8. Any device, which helps the learners is 
accepted, varying v^th their age, 
interest, etc. 
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9. Attempts to communicate may be 
encouraged from the very beginning. 
10. Judicious use of native language is 
accepted, wherever feasible. 
11. Translation may be used where students 
need or benefit from it. 
12. Reading and writing can start from the 
first day, if desired. 
13. The target linguistic system will be learnt 
best through the process of struggling to 
communicate. 
14. Communicative competence is desired 
the goal (i.e. the ability to use linguistic 
system effectively and appropriately) 
15. Linguistic variation is a central concept 
in materials and methodology. 
16. Sequencing is determined by the 
consideration of content function or 
meaning, which maintains interest. 
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17. Teachers help learners in any way that 
motivates them to work with language. 
18. The individual often though trial and 
error creates language. 
19. Fluency and acceptable language are the 
primary goal: accuracy is judged not in 
the abstract but in context. 
20. Students are expected to interact with 
other people, either in the flesh, through 
pair and group work, or in their writings. 
21. The teacher cannot know exactly what 
language the student will use. 
22. Intrinsic motivation will spring from an 
interest in what is being communicated 
by the language.^ 
In Communicative Language Teaching the emphasis 
is on function rather than form. The focus of the course 
is on practice rather than theory. However, the practice 
of teaching cannot be divorced from theory. 
191 
According to WiUiam Littewood, 
The most efficient communication in a 
foreign language is not always the 
person who is best at manipulating its 
structures. It is often the person who 
is most skilled at processing the 
complete situation involving himself 
and his hearer, taking account of what 
knowledge is already shared between 
them {e.g. From the situation or from 
the preceding conversation), and 
selecting items which will 
communicate his message effectively. 
Foreign language learners need 
opportunities to develop these skills, 
by being exposed to situations where 
the emphasis is on using their 
available resources for communicating 
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meanings as efficiently and 
economically as possible.^ 
Trained teachers are needed for Senior Secondary 
level. Earlier teachers were not adequately trained. 
Teachers should be friendly in the language classroom. 
They should explain things and know the psychology of 
students. They should encourage students to take part in 
communicative activities and give situations, which are 
likely to face in their day-to-day life. Group work is very 
important in classroom. The teachers should keep in mind 
that weak learners are also participating in 
classroom activities. Teachers should always make sure 
that everyone understands what he is teaching. 
For the practical work in this thesis I prepared three 
questionnaires - one for Senior Secondary level students, 
the second one for senior secondary level teachers and the 
third one for B.Ed. (English) students of Aligarh Muslim 
University. The questionnaire of students was distributed 
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among boys and girls of Senior Secondary classes in all 
groups e.g. Science, Arts and Commerce. In this 
questionnaire I prepared 26 questions. The first few 
questions are personal e.g. Name, Age, class etc and the 
rest are some general questions and some about 
compulsory English course. Students have given accurate 
answers to the best of their ability. My aim was to find out 
as to what communicative activities have been introduced 
in compulsory English course for Senior Secondary level 
and what other communicative activities should be 
introduced. The analysis of questionnaire has been 
attempted in Chapter four. 
The second questionnaire was for Senior Secondary 
level teachers. I am thankful to the teachers for their 
cooperation in my research work. I wanted to study their 
teaching method and students ' interest in English whether 
they are taking interest in compulsory English course or 
not and how it is useful for them in written and oral 
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communication. The answers of these questions have 
been studied in chapter four. 
Teachers should be trained to teach Senior Secondary 
Students. B.Ed, is the only teacher-training course, which 
is only for school teachers. Seminars and Workshops 
should be conducted for teachers' training. There should 
always be a place to accept the change in teaching 
methods and techniques of teaching. Teachers should be 
cooperative, motivating, encouraging, and improve 
language skills of students. They should conduct group 
discussions, debates and dialogues in order to improve 
English speaking sldll. 
The third questionnaire is for B.Ed. (English) 
students. I asked in this questionnaire about the syllabus 
of English in B.Ed whether, they are satisfied with the 
course content or not. Some students are satisfied, some 
are not. Some questions were whether the course content 
helps them in the teaching of English, 6 students said 
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Veiy much' and 5 said TNTot so much', another question 
was whether it helps them in acquiring techniques of 
teaching, most of them agree that it helps them. Some 
other important questions were: Will they achieve 
proficiency in teaching English after completing this 
course? Six students said: Very much' while five students 
responded as 'Not so much'. 
The practice teaching should be for at least 3-4 
months and it should also be at the Senior Secondary 
level. The emphasis should be on teaching rather than 
theory. More grammatical components should be included 
in the syllabus. 
I conclude my thesis work with some suggestions for 
both teachers and students. A teacher plays a very 
important role in a student's life. Some students have 
their ideal teachers and they think some teachers are more 
successful than others. Teachers should maintain friendly 
atmosphere in the classroom so that students could share 
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their views on the present topic. Teachers should ensure 
that all the students in the classroom are attentive, taking 
part in the classroom activities. They should give them 
group work so that weak students also participate actively 
in communicative classroom. They should ask questions 
frequently and make sure every student follows whatever 
they teach. Grammatical concepts should be very clear to 
all students. They should not be very strict, but forceful. 
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